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Overview	
 
It is common that program strengths come with related challenges, and so sections 1A and 1B 
may seem a bit repetitive. In addition, recommendations show up throughout the report rather 
than being limited to the recommendations section. 
 
In general, I find that the program curriculum is in strong alignment with national norms, yet 
the staffing level needs to at least be restored to its historic norm of 4 full-time faculty 
members very quickly as the programs being delivered have significantly increased while the 
full-time faculty dropped to 3 individuals. In addition, the public administration program has 
only partial control over the undergraduate minor and the teaching of some HCM courses, and 
this creates a challenge that must be addressed. 
	
Observed	strengths	and	weaknesses	based	on	the	self-study	report	and	
meetings	during	the	site	visit	
 
A.	Strengths/Opportunities	
 
A1. The primary strength I observed during this site visit was the commitment of the three 
faculty members to the students. While I heard this from the faculty members individually and 
as a group, it was clearly reflected when I met with a group of 7 students and recent alumni. 
The attitudes and expressions of the students and alumni were extremely positive and the fact 
that they all stayed 75 minutes and two of them stayed an additional 15 minutes reflected their 
commitment and their sense of belonging.  
 
A2. The recently created fixed course schedule appears to be a significant step forward in 
helping potential students understand what would be expected of them and helping current 
students move through the program in a timely fashion. As a management and advising tool, 
this seemed to be a positive step forward and even increases the ability of students to 
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accurately “self advise.” When I asked the student/alumni group about this, the current 
students saw it as an extremely valuable tool and several of the alumni responded with “that 
would have been extremely helpful” if it had existed when they were moving through the 
program. Even when the detailed cycle created challenges for a student, such as two courses 
they needed being offered on the same set of Saturdays, they commented on it as a valuable 
planning tool because they could spot these conflicts in advance and then adapt. 
 
A3. Faculty members have been provided a lot of flexibility to experiment with entirely in-
person teaching, mixed mode or hybrid approaches, and entirely online approaches. This 
experimentation is to be applauded, and likely poises the program well for the newly created 
online MPA, but it also creates concerns as reflected in the following sections.  
 
A4. All the MPA faculty members are research active and their vitae demonstrate strong 
competence within the discipline. In a program with very few faculty members and some use 
of part-time faculty, it is critical that each faculty member stay active in research that is 
relevant to what they teach. The number of faculty in this program has alternated between 3 
and 4, and thus each individual is teaching an extremely broad range of material compared to 
their peers at other institutions – more broad than is supported by their areas of research 
expertise. One thing they are doing very well to compensate for this is to make effective use of 
guest speakers. The student/alumni group was clear that 1-3 guest speakers are used in nearly 
every course and that rather than just telling war stories, the faculty members are using guest 
speakers to comment on and add a practical understanding of the theories and models in the 
curriculum. The student/alumni group brought this strength up even before I got around to 
asking that question. 
 
A5. There is an evident culture of assessment within the COLS and the PA program. This self-
study report and external review process are the “high level” evidence of that, but there are 
student and alumni surveys and other data that show the assessment has been ongoing for 
many years. Notably, a student in the program conducted one assessment report as part of his 
capstone experience, and this gathered extensive knowledge regarding employer expectations. 
Employers are an important stakeholder in such professional training programs and are often 
overlooked in the structured assessment process. Building on this culture of assessment 
requires demonstrating that specific program, curricular, and hiring decisions are made in an 
ongoing manner with the assessment data clearly in mind. 
 
B.	Weaknesses/Challenges	
 
B1. An obvious challenge is that the decision to simultaneously offer a 100% online program, 
which was just launched in January 2017, appears to have been driven more by the business 
side of the university than by the sense of faculty experimentation and flexibility, or program 
assessment. It comes at a time when the number of full-time faculty in the public 
administration has fallen and one of them has announced his pending retirement since that 
decision was made. The students and alumni expressed strong support for hybrid courses, but 
only one of the seven felt that an entirely online degree program would have worked for them. 
This was based on the sense of community they feel developed through the current model, and 
a general belief that it would be challenging to interact well in an online program if you did not 
get to know each other first. 
 
This does not mean it was a poor decision, just that with only three faculty members, each 
already teaching too broad a range of courses, it will take time to adapt and make it work and 
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more faculty are needed. The only accrediting agency for MPA programs has a clear standard 
that greater than 50% of core courses and greater than 50% of elective courses must be taught 
by full-time faculty who are also active in program design and program management (i.e., 
shared governance of the MPA degree program). In my experience, when this ratio comes 
close to 65% the accrediting body gets seriously concerned and they prefer this number to be 
in the 80-90% range. The non-PA faculty teaching in the HCM graduate certificate program 
would not count toward this number.  
 
While this isn’t currently an accredited program, this provides a sense of what standards the 
profession deems reasonable when it comes to using part-time faculty. In many cases it makes 
sense because the specific course may be very practitioner oriented, and so a city manager, a 
non-profit professional, a fire chief, or a hospital chief financial officer might be the best 
person for teaching some specific content. In such cases, the academic credentials of the 
practitioners are still extremely important and a master’s degree or JD is generally viewed as a 
minimum. 
 
B2. Per comments from the faculty members, staff, and the student/alumni group, nearly all the 
student advising is currently done by the program chair rather than by administrative staff or 
having the workload distributed across the full-time faculty. In general that model did not seem 
sustainable when the program chair also has a 2-2 teaching load and the need to maintain an 
active research agenda, particularly if the on-line program does have the intended effect of 
significantly increasing the number of students. In addition, if the online numbers grow the 
program and the full-time faculty remains at 3 or 4, then the chair will also have a much 
heavier workload to recruit, train, and retain high quality part-time instructors. While LLCE 
may help with the recruitment and some training appropriate to the online modality, the public 
administration program still needs to make the actual hiring decisions, ensure appropriate 
content focus on the discipline and appropriate to the course description, and determine if each 
part-time instructor should be retained. 
 
B3. The expertise of the faculty is spread extremely thin when only three faculty are teaching 
in the undergraduate minor, two delivery methods of the MPA program, and four emphases 
within that MPA program. This shows up when asking students and alumni about the extent 
that the same instructor repeats substantive material in different courses when students must 
take numerous courses from each instructor. In general the student/alumni group felt 
instructors manage to separate the content of the courses fairly well, and that effective use of 
guest speakers helped greatly in this area. The one exception is they felt that all instructors 
used lots of examples from the same research field (different for each instructor – health care, 
education, local government, etc.) regardless of the substantive nature of the course. In that 
way they did feel some substantive overlap created by the exposure to so few instructors. The 
student/alumni were not significantly concerned about this, but it is a program weakness. 
 
B4. The 27 program objectives underneath the 8 college goals are often imprecise and not 
measurable, yet they seemed extremely ambitious in nature for only three faculty members. I 
did not review other programs and so this may be the norm across the college. The objectives 
did seem to be on target, but, for example, under COLS Goal 2 a more specific objective 
would be “Have at least one faculty meeting each year with all full-time and part-time 
instructors who teach in the HCM, MPA, and PA minor.” Or Objective 2.2 could read “Have a 
representative from another Oshkosh unit at every other PA faculty meeting to help develop 
more collaborative programming.” It might also help to note who is responsible for 
accomplishing key objectives, such as “chair”, “all faculty members”, “LLCE”, etc. For 
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example, Objective 7.1, “promote the online version of the MPA program” seems primarily to 
be an LLCE responsibility based on my site visit meetings.  
 
Again, based on materials I have reviewed I do not know whether the current objectives fit the 
COLS expectations, but in general a smaller number of more concrete objectives is more likely 
to lead to program enhancement. 
 
Recommendations	for	Current	Programs	
	
A.	Support	for	New	Online	Program	
 
Based on my conversations with LLCE and faculty, and review of the self study report, the 
potential exists in the marketplace for the online program to become successful and “corner the 
market” before other public institutions are established in this marketplace. This would likely 
require some aggressive marketing to the 2000+ municipalities throughout Wisconsin, getting 
the faculty back up to 4 full-time faculty members, and also an increased use of part-time 
instructors. The faculty currently believes that full-time faculty should teach all core MPA 
program courses. I believe that even with an increase in faculty size, the faculty will need to 
determine which core courses are most important to program consistency and student success, 
and thus allow some of the other core courses to be taught by part-time instructors. One way to 
do this is to consider which core courses are most aligned with the NASPAA core 
competencies (discussed below), and to retain these courses as “always in the hands of full-
time faculty.” Another factor would be to consider which courses might best benefit from the 
experience of working professionals, and to recruit, train, and retain appropriate professionals 
to teach those courses.  
 
The program curriculum is well within the norm among MPA programs in terms of the 
substance of courses based on self-study report and the number of credit hours that are required 
for the program. Two main styles (i.e., basic designs) exist for MPA programs: 

1. Roughly 2/3rds of courses are required of all students and roughly 1/3rd are elective 
courses specific to a student’s area of emphasis; and 

2. Roughly 1/3rd of courses are required of all students, roughly 1/3rd are elective courses 
required for every student in a specific area of emphasis, and roughly 1/3rd are elective 
courses within the emphasis but they may vary for different students. 

 
Each style or design is used extensively at both major and minor institutions of higher 
education, and so there isn’t a “best practice” on this issue. The UW-Oshkosh MPA fits this 
first style and thus by insisting that all core courses are taught by full-time faculty members, 
this statement applies to a much greater percentage of the curriculum than it would for a 
program designed along the second style. If the program eventually seeks NASPAA 
accreditation, this will require that full-time faculty teaches at least 50% of the core and at least 
50% of the electives. This same standard will be applied separately to the online program. In 
addition, the two programs would need to be determined to be essentially the same in terms of 
curriculum, instruction, and student learning outcomes in order to achieve accreditation. Thus a 
solution is not heavy use of part-time instructors for the online program and fewer for the face-
to-face program, as that would run counter to the standards and expectations of the only 
accreditation body for this type of graduate degree program. 
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Thus my recommendation is to balance the use of part-time instructors between the two 
modalities of the MPA and to select some of the core MPA courses where the faculty is most 
comfortable allowing part-time instructors to deliver the content. 
 
B.	Overall	Resource	Needs	
 
The number of full-time faculty has fluctuated between 3 and 4 while the programs being 
delivered have increased to include part of an undergraduate minor, increased from 2 to 4 
program emphasis (i.e., student concentrations or tracks), and started delivery of the program 
in an online format. At the same time, less than ½ of an administrative staff person is allocated 
to the program. In my experience, when you ask people to do more with less, in the long run 
you’ll get less. Right now the pace of the current faculty members seems likely to create 
burnout and so a staffing solution is clearly needed.  
 

1. An immediate change would be to make better use of the current ½ time administrative 
staff member by shifting initial student advising to that person and directing only 
“problem cases” to the program chair. All faculty members could split the load in terms 
of providing career advice, and that seems to already be the case with career advice.  

2. Some sense of mandatory time in the office might be useful as students/alumni 
commented that one faculty member is seldom available except during class time while 
the other two are usually available. I didn’t ask for names. Moving forward a balance 
needs to be achieved in this area, yet with the online program such a balance might also 
involve some e-office hours whether by voice or by video. 

3. Establish a 2-3 year moratorium on program changes while the new emphases and 
online program get established. 

 
Overall, those are short-term fixes. If the current faculty search is successful, the key is to get 
one more search moving along to move the program back to its 4-person status. A high priority 
in actual hiring decisions, as I stated at my exit interview with the dean and associate dean, 
must be evidence of ability to teach a broad range of existing courses because that is exactly 
what will happen to anyone who is hired into a dynamic program with a small number of 
faculty members. 
 
C.	Increase	Consistency	in	Course	Delivery	
 
A critical challenge I see that needs to be addressed quickly is for increased consistency in 
course delivery. This is important to establish clear and effective student expectations and 
course workload standards, so that each course truly represents 3 graduate credit hours of 
student learning. I heard concerns in this area from students and faculty alike. In brief: 
 

1. The public administration program must determine how each course will be delivered 
rather than the individual faculty member or instructor. When the content is suitable for 
a specific core or elective course to be taught as a hybrid course, then it should always 
be taught in that manner. Likewise, when it is determined that the content should be 
taught face-to-face, all instructors should teach the course in this manner. In brief, the 
required student learning outcomes should drive the delivery approach rather than 
instructor preference. Because this requires a high degree of agreement among the 
faculty, I would suggest waiting until the current hiring process is complete and a new 
faculty member is on board. However, this consistency becomes even more important 
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if more part-time instructors enter into the equation as they must be carefully selected 
and managed to ensure that students see the same grading standards and expectations, 
similar levels of expected reading, and so forth, regardless of who is teaching the 
course. 

2. The summer courses are taught in an uneven manner per student/alumni comments, and 
even in the same summer session one might run 4 weeks while another runs 7 weeks. 
Timing and course expectations are clearly least consistent for these summer courses, 
and some may not warrant 3 graduate credit hours. All summer courses should be 
shifted so they follow the published university calendar. This is an area where 
university policy should drive course delivery and is not an area where academic 
freedom is an issue/concern. The content covered in a summer course will be 
condensed, but that does not mean it should cover less content than would be taught in 
other semesters. 

 
These are both recommendations that will help the students see and feel a common standard as 
they move through the MPA program.  
 
D.	HCM	Curriculum	
 
One strength of the curriculum is that the health care graduate certificate (HCM) flows directly 
into the MPA program. The intentional overlap to encourage students to continue into the 
MPA program appears to be working well. The logical challenge here is that students in this 
emphasis get the elective courses done before they understand the core content of the 
discipline, but I would not suggest a fix in this area. However, it seems clear from the self-
study report and the student/alumni group that HCM courses being taught by non-PA faculty 
are focusing too much on the clinical side of things and not enough on the managerial and 
administrative side of things. The certificate is about management and most of the students 
flow into the public administration program, and so this diversion of the course content needs 
to be corrected. It appears this issue goes back many years and so I suspect, but don’t know, 
that this is more than just a communications issue. 
 
Two recommendations would be:  

1. The associate dean or dean should discuss this issue with the non-PA faculty, or their 
associate dean or dean, at least once per year to determine if those instructors need 
more training to properly cover the managerial/administrative content. The purpose and 
focus of the HCM and MPA program needs to be conveyed to these instructors. My 
recommendation in part 3 regarding a template syllabus might also help with this issue 
as that should be applied equally to all instructors teaching HCM courses if the PA 
faculty moves forward with the recommendation. 

2. If recommendation 1 is not successful, consider using more part-time faculty with day 
jobs in the industry to teach some courses where PA faculty are not currently able to 
control the content. It would be unfortunate if UWOSH faculty decide not to adapt to 
fit the needs of the public administration students, but this is another possible way 
forward rather than letting this “known issue” linger for another year or two. 

 
E.	Clear	Standards	of	Professionally	and	Academically	Qualified	Instructors	
 
There is currently a description of how someone is considered qualified to teach graduate 
courses at UWOSH, but it would be very helpful to create a clear set of standards to guide 
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decisions on whether someone is an academically qualified instructor, a professionally 
qualified instructor, or both. This is very relevant to accreditation processes because the sense 
that one or two individuals are making hiring decisions without reference to a clear set of 
standards becomes problematic. In addition, there are no situations where NASPAA would 
accept standards that assume experience in the past makes one “currently qualified”, either 
academically or professionally.  
 
Thus explaining what degrees are required/acceptable to be academically qualified and what 
level of published research is expected over a specific timeframe to continue to be 
academically qualified is important. Likewise, a lower academic degree may be deemed 
acceptable for a professionally qualified instructor, but how many years of experience in what 
fields makes them qualified to teach which courses, and how current must the experience be. 
For example, “someone with a master’s degree and 5 years of full-time experience in local 
government management over the past 10 years would be deemed professionally qualified to 
teach courses A, B, and C.” 
 
My recommendation is to develop these two definitions over the next year while also working 
through the issues of which courses must be taught by academically qualified instructors and 
which may be taught by professionally qualified instructors. Note: this will affect every 
graduate course being applied toward the HCM and MPA programs. The purpose here from an 
accreditation perspective is to take the determination out of the hands of one individual by 
having an approved policy that guides the individual in making such hiring decisions. This 
distinction is more critical in public administration because this is essentially professional 
education where an MPA is usually the terminal degree for students who are most likely to 
pursue/continue a career in public, nonprofit, or healthcare management. 
 
F.	Undergraduate	Minor	Curriculum	
 
While I was not directly tasked with looking at the undergraduate minor, it is integrated in that 
the same faculty is tasked with that program. The weakness in the undergraduate minor is that 
the public administration program does not directly deliver much of this minor. My sense is 
that if a student has only taken one course taught by a qualified public administration faculty 
member, it is not accurate to say the student can earn such a minor. I understand that our 
discipline is extremely interdisciplinary, but PA faculty should teach at least 2-3 of the 
undergraduate courses if this minor is to be successful. One measure of this success should be 
the extent that students who graduate with this minor enter the MPA program within 5 years, 
and within 10 years. I would suggest tracking that as well as tracking what other UWOSH 
majors and minors enter the MPA program so that it is more clear which current students 
should be targeted for MPA marketing both while they are students and several years after they 
receive undergraduate degrees. 
 
Actions	that	could	move	this	program	toward	national	accreditation		
(Network	of	Schools	of	Public	Policy,	Affairs,	and	Administration)	
 
There are immediate and intermediate steps this program could take to move toward NASPAA 
accreditation that would strengthen the program in the short term and increase the likelihood of 
accreditation in the long term. Please note that these steps will be useful even if 
accreditation is ultimately not pursued. This section briefly describes the accreditation 
standards and expectations, but then recommends specific actions that could move the program 



External	Review	Report	from	Dr.	Matthew	S.	Mingus	for	
University	of	Wisconsin,	Oshkosh,	MPA	program	and	HCM	certificate	

	

	 	
	

8	

in this direction. Some of these actions require resources, but some of them can be adopted 
fairly quickly and painlessly. 
 
3A.	Accreditation	Process	and	Standards	
 
I have served on NASPAA site visit review teams and am trained in the current NASPAA 
expectations for accrediting graduate degree programs in public affairs, public administration, 
public policy, and public management. NASPAA is the only accrediting body for programs of 
this type. The Commission on Peer Review and Accreditation (COPRA) is the arm of 
NASPAA that drives the entire accreditation process, and COPRA expects that all programs 
show how their mission drives all aspects from staffing and planning to the curriculum, student 
support, and more. The program must also state the public service values it seeks to support 
and show how these are achieved through research, service, and education. Significantly, 
evidence of a culture of assessment is critical including showing that the assessment plan is 
tied back to the mission and values and that it is not just something where data is considered 
every 5 or 10 years. Instead, COPRA looks for evidence that assessment data drives all 
programmatic changes (hiring decisions, curriculum, program design, number of students 
accepted, types of students accepted, etc.). 
 
This “mission focused” accreditation process allows significant variation among accredited 
programs as long as they can show that graduates meet five key competencies (mentioned 
above under 2A). These fall under COPRA’s Standard 5, and are specifically the ability: 
  

ü to lead and manage in public governance; 
ü to participate in and contribute to the policy process; 
ü to analyze, synthesize, think critically, solve problems and make decisions; 
ü to articulate and apply a public service perspective; and 
ü to communicate and interact productively with a diverse and changing workforce  

and citizenry.  
 
NASPAA’s COPRA currently has 7 standards that drive accreditation decisions in addition to 
evidence that graduates meet the five required program competencies and any optional 
program competencies established by the specific program. These are: 

Standard 1, Managing the Program Strategically – This refers to the need for a clear mission-
driven focus and thus looks at the mission statement and public service values, evidence that 
performance expectations and assessment exist and are driven by the mission statement, and 
evidence that the program evaluates itself on a continuous basis “to guide the evolution of the 
program’s mission and the program’s design and continuous improvement” with respect to 
the other six standards. 

Standard 2, Matching Governance with the Mission – This is focused on having the 
administrative capacity to manage the program (staff, university resources such as the library, 
classroom space, etc.) and faculty governance, including demonstrating the program has at 
least five (5) full-time faculty members or their equivalent who “exercise substantial 
determining influence for the governance and implementation of the program.”  

Standard 3, Matching Operations with the Mission: Faculty Performance – The main focus 
here is faculty qualifications, faculty diversity, and the continuing research and service of 
faculty. 
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Standard 4, Matching Operations with the Mission: Serving Students – This essentially is 
focused on student recruitment, admissions, student support, and student diversity. 

Standard 5, Matching Operations with the Mission: Student Learning – This is providing 
evidence that courses are designed to achieve student competency in the five NASPAA 
domains (list earlier). Programs may also establish additional program competencies, for 
example, which might be required for students in a particular concentration or area of study, 
rather than for all program graduates. 

Standard 6, Matching Resources with the Mission – This is where COPRA examines if the 
program has sufficient resources (faculty, staff, office space, operating budget, etc.) to pursue 
its mission and objectives.  

Standard 7, Matching Communications with the Mission – This is specifically ensuring that 
communications with students, alumni, other university programs/units, current and potential 
employers of the students/alumni, and so forth are current and appropriate. 

3B. Market Share/Distinction from Competitors 
 
Even if seeking to apply for accreditation in 2 years or 5 years, the process may be much more 
smooth and the likelihood of success higher if the current program is in close alignment with 
the above COPRA standards and expectations. While Illinois has 8 NASPAA accredited 
programs, Ohio has 7, Michigan has 6, and Indiana has 4, Minnesota only has 2 (neither 
specifically in public administration) and Wisconsin does not have any of them.  
 
This means UWOSH has the ability to not only develop the market for online MPA programs, 
but also has the ability to establish itself as THE only nationally accredited Master of Public 
Administration degree program North of Chicago, and across Minnesota, Wisconsin, and 
Michigan’s upper peninsula. That is a wide swath of the northern US. While Northern 
Michigan University has an online MPA, it is not an accredited program. The closest 
accredited MPA programs to the West are the University of South Dakota and the University 
of North Dakota. 
 
The second thing to keep in mind is that COPRA only accredits masters degrees, and thus does 
not accredit departments or schools, graduate certificates, or undergraduate programs. While 
they would examine the whole context for the MPA degree and other assignments the MPA 
faculty have, COPRA would specifically focus on the MPA faculty, curriculum, mission, 
students and alumni, and so forth. If the online and face-to-face programs are “substantially 
similar” they could be accredited as one program. 
 
3C. Immediate Steps in this Direction 
 
In examining the thorough MPA program self study and discussing this and other 
programmatic issues with the faculty, a few steps could be implemented in the 3-12 month 
time frame, which would strengthen the program and help achieve greater alignment with 
COPRA standards and expectations. 
 
1. While some progress has been made in creating consistency across course syllabi, a lot more 
could be done here. This becomes even more essential if the online program increases the need 
for more part-time instructors in the face-to-face, hybrid, and online environments, and as part 
of the effort to direct the content of HCM courses not taught by PA faculty.  
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I would suggest developing a “template syllabus” that all full-time and part-time instructors are 
required to utilize for all graduate courses, while acknowledging that they will then expand on 
the template to fit the needs of specific courses and modalities. For example, each syllabus for 
every graduate course could have required content and the same order for this content, such 
as: 
 

a. Course number, course title, semester, delivery method and dates/timing 
b. Instructor name, contact information, and office hours 
c. MPA program mission and values 
d. Official course description 
e. Specific “student learning outcomes” for the course and how success at each outcome 

will be measured 
f. Links between the five required NASPAA domains, those course-based student 

outcomes, and the assignments used to measure attainment of the outcomes (simple 
table) 

g. Description and point structure of the required assignments/assessments 
h. Grading scale for the course (consistent across all instructors in the program) 
i. Attendance policy and policy on late assignments 
j. Weekly schedule with course readings and assignment due dates (i.e., basic course plan) 
k. General college and university policies for graduate students, such as academic integrity, 

services for students with disabilities, and so forth (should be identical in every syllabus 
rather than instructor specific – may reference specific pages in the graduate 
bulletin/catalog) 

 
Three advantages would come from developing such a basic template: (a) students will get 
used to and appreciate this consistency, (b) it will make it easier to train and manage part-time 
instructors and focus non-PA instructors, and (c) it will demonstrate that you are adopting the 
NASPAA approach to graduate education by incorporating the NASPAA domains into your 
course-based and program-based assessment plan. 
 
2. Ensure to the extent possible that the use of part-time instructors stays balanced between the 
online program and the face-to-face program, and within the core and the elective parts of the 
program. Thus, you would essentially have a 2x2 matrix where the ratio of full-time to part-
time faculty should be relatively consistent, and every box must stay above 50% in every 
semester. 
 

FT/PT Ratio Face to Face MPA Online MPA 

Core Courses 92% 88% 

Elective Courses 66% 54% 
          Note: these specific percentages are fictional. 
 
The percentages should be tracked each semester as courses are planned and delivered. The 
program mission might drive the need for more electives to be taught by professionals and 
more core classes to be taught by full-time faculty, but the balance should not be considerably 
different between the FTF and online degrees or it will eventually be impossible to convince 
COPRA the programs are substantially the same. This may involve achieving a new agreement 
on where/how COLS resources and where/how LLCE resources are utilized.  
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3. Have one faculty member attend the NASPAA annual conference each year to increase your 
program’s visibility and to increase program understanding of the accreditation process and 
standards.  
 
4. It is laudable that the public administration program provides the initial student ICMA 
membership for incoming MPA students, yet I would urge a shift so that each incoming 
student can chose from ICMA, ASPA, or ARNOVA membership. In this way the program can 
acknowledge that ASPA is the primary national organization for the field, yet allow students to 
select student membership in a national organization that is more relevant for their professional 
subfield if desired. In any event, the current policy shows exactly the type of support for 
students that COPRA would appreciate under Standard 4.  
 
3D. Intermediate Steps 
 
1. Start to track program assessment data with a view toward the structure in the following 
table: 
	
COPRA	Standard	5.4	Professional	Competency:	The	Program	will	ensure	that	students	learn	
to	apply	their	education,	such	as	through	experiential	exercises	and	interactions	with	
practitioners	across	the	broad	range	of	public	affairs,	administration,	and	policy	professions	
and	sectors.	
	
	
Required		
Competency	

Learning	
Outcomes	
have	been	
defined	

Evidence	
of	
learning	
has	been	
gathered	

Evidence	of	
learning	
outcomes	has	
been	analyzed	

Evidence	has	
been	used	to	
make	
programmatic	
decisions	

Which	core	
courses	cover	
this	
competency?	

1.	To	lead	and	manage	in	
public	governance	

	 	 	 	 	

2.	To	participate	in	and	
contribute	to	the	public	
policy	process	

	 	 	 	 	

3.	To	analyze,	synthesize,	
think	critically,	solve	
problems	and	make	
decisions	

	 	 	 	 	

4.	To	articulate	and	apply	a	
public	service	perspective	

	 	 	 	 	

5.	To	communicate	and	
interact	productively	with	a	
diverse	and	changing	
workforce	and	citizenry	

	 	 	 	 	

 
In most cases multiple core courses will pursue each of the five domains/areas of competency, 
but shifting the program assessment so that course-level data tracks the development of 
specific learning outcomes that then demonstrate each student is competent in the five required 
domains before graduation is the ultimate goal. Each program may establish optional 
competencies as well (program specific or emphasis specific), but this is not required and so I 
would not recommend heading in that direction at this time. 
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2. Join NASPAA so that UWOSH could be in the online directory. This is one place where 
students will find available programs if they’re searching for graduate degrees in public affairs, 
public administration, or public policy, and currently Wisconsin is virtually absent in this 
directory. A program does not need to be accredited to be a NASPAA member institution.  
 
Remember that accreditation can’t be pursued until you have the equivalent of five full-time 
faculty dedicated to the governance of the MPA Program. It is generally acceptable if these 
people also teach in an undergraduate minor and/or the HCM graduate certificate program, as 
long as all of them are also regularly involved in the day-to-day governance of the MPA 
program including assessment, curriculum changes, instruction, the hiring process, and so 
forth. There is a clear COPRA process to determine if it is worth your efforts to seek 
accreditation (i.e., a pre-accreditation process), but the above immediate and intermediate steps 
will have the MPA program moving in the right direction for eventual accreditation. 
 
 
 
 


