Student-Centered Learning Involves Basically Putting the Student at the center of his/her learning by:
Thematic Instruction: Thematic Instruction organizes a curriculum around "themes" that connect standards-based materials to authentic learning contexts. A theme may be something as specific as "Golf" or as general as "Wealth." It may be as obvious as "Law" or as ambiguous as "What is Justice?" Instruction is focused on and explicitly connected to the theme. A thematic unit is a directed effort, not a grab bag of loosely connected concepts.
Cooperative Learning: Cooperative learning, also called collaborative learning, occurs whenever students interact in pairs or groups to share knowledge and experiences. All activities in which students work together towards a common goal, from interacting with daily partners to completing long term projects with learning communities, are cooperative learning activities.

Authentic Instruction: “Educators use the term authentic assessment to define the practice of realistic student involvement in evaluation of their own achievements. Authentic assessments are performance-based, realistic, and instructionally appropriate" (Pett 1990). When authentic instruction is incorporated into a classroom, isolated topics from the lessons are connected to the real world, which makes it easier for students to visualize and understand what they are learning. "Authentic instruction is a reform perspective in education that seeks to educate students in a more meaningful manner" ( STEP 2000). When authentic instruction is used successfully, students use disciplined inquiry to construct and share meaning and produce knowledge. Also, students’ work has value beyond the school setting.
Active Learning: Active learning is a form of learning that directly engages the student in his or her learning process. It can be contrasted with passive learning, whereby the student is passively taking in information for example from a lecture. Active learning is also more student-centered because students become actively involved with the material being learned. In essence, active learning is a more hands-on approach, which involves experiential learning.

Cognitive Apprenticeship: Cognitive Apprenticeship can be used in a classroom as an instructional design or learning technique, in which students learn through help and guidance of a teacher or "expert." This guided participation helps the student achieve a task that independently would be too hard or complicated.

Information above taken from the following website:http://www.wcer.wisc.edu/step/ep301/Fall2000/Tochonites/stu_cen.html
Several features characterize student-centered learning. Students have opportunities and increased responsibility to identify their own learning needs, locate learning resources, and construct their own knowledge based on those needs (rather than having a standard or identical knowledge base imparted to all students).  McCombs and Whisler (1997) developed 12 major principles of student-centered learning that relate to the following areas: 
1. The nature of the learning process: One of the goals of active learning is to have the classroom activities focused on "reasoning and the evaluation of evidence, thus allowing the students the opportunity to develop the ability to formulate and solve problems" (National Center for Research on Teacher Learning, 1993, p. 2). Learning process should be internally mediated and a process of discovering and constructing meaning.  Learning is more effective when the students experience it directly.
2. Goals of the learning process: Teachers employ different strategies to develop students' understanding. They strive to come up with clear explanations and open-ended tasks that call for and build understanding. Rote memorization is not an effective technique to engage students in.  Focus is on ways to assist students in making meaning out of the content.

3. The construction of knowledge: This concept means that the learner links new information with existing and future-oriented knowledge in unique and meaningful ways. It also means that students need opportunities to do more than just receive information.  They need to confront new challenges using their past experience without the dominance of a teacher/giver of information (National Center for Research on Teacher Learning, 1999).  Although knowledge acquisition processes are needed to form the base that knowledge is useful to the degree it can be applied or used to create new knowledge (Marzano, 1988, p. 33). 

4. Higher-order thinking:  This represents the higher order strategies for overseeing and monitoring mental operations, facilitating creative and critical thinking and the development of expertise.  Learning involves not merely the acquisition of information, but also the development of critical thinking skills for evaluating facts and the interpretation of facts.


5. Motivational influences on learning: These influences reflect the importance of learner beliefs, values, interests, goals, expectations for success, and emotional states of mind in producing either positive or negative motivations to learn.

6. The intrinsic motivation to learn:  Intrinsic motivation to learn refers to the fact that “individuals are naturally curious and enjoy learning, but intense negative cognitions and emotions (e.g., feeling insecure, worrying about failure, being self-consciousness or shy, and fearing corporal punishment, ridicule, or stigmatizing labels) thwart this enthusiasm” (Oldfather, 1992, p. 8). 
7. Characteristics of motivation-enhancing learning tasks: These include curiosity, creativity, and higher order thinking, which are stimulated by relevant, authentic learning tasks of optimal difficulty and novelty for each student.
“Today’s and tomorrow’s complex problems require creative solutions. . . . Teachers are in an excellent position to encourage or discourage creativity through their acceptance or rejection of the unusual and imaginative” (Woolfolk, 2001, p. 121).  “Individuals who ultimately make creative breakthroughs tend from their earliest days to be explorers, innovators, and thinkers” (Gardner, as cited in Woolfolk, 2001, p. 121).  
8. Developmental constraints and opportunities: This refers to how individuals progress through stages of physical, intellectual, emotional, and social development that are a function of unique genetic and environmental factors.  These factors make each individual different because “students possess different kinds of minds and therefore learn, remember, perform, and understand in different ways” (Gardner, 1991, p. 7).
 9. Social and cultural diversity: Learning is facilitated by social interactions and communication with others in flexible, diverse (in age, culture, family background, etc.), and adaptive instructional settings.  
10. Social acceptance, self-esteem, and learning: Learning and self-esteem are heightened when individuals are in respectful and caring relationships with others who see their potential, genuinely appreciate their unique talents, and accept them as individuals. 
11. Individual differences in learning: Learners have different capabilities and preferences for learning modes and strategies. These differences are a function of environment (what is learned and communicated in different cultures or social groups) and heredity (what occurs naturally as a function of genes). 
12. Cognitive filters: These consist of personal beliefs, thoughts, and understandings that result from prior learning and interpretations.  They become the individual's basis for constructing reality and interpreting life experiences. To construct their reality, "learners must spend the larger part of their time with activities that ask them to do thought-provoking tasks such as explaining, making generalizations, and, ultimately, applying their understanding on their own. And they must do these things in a thoughtful way, with appropriate feedback to help them do better" (Blythe & Associates, 1998, p. 10). 

More detailed information regarding the above principles can be found at: http://www.intime.uni.edu/model/center_of_learning_files/principles.html
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