
sues and strategic planning. 
While at UW Oshkosh he has 
been actively involved in new 
course development (E-Business 
course, integration of enterprise 
resource management concepts 
in the classroom). Mike is a 
strong proponent of continuous
process improvement and 

was co-coordinator for the recent market-
ing department program review. He is also 
the COBA representative to the university
program review committee and a member of the
undergraduate program review committee.  

Dr. Nuernberg is an Associate Professor in the English 
Department. She presently serves on the Compensa-
tion Committee, Honors Program Council, Commit-
tee on Committees, NCA/HLC Accreditation Prepa-
ration Committee, and is an elected member of the 
Faculty Senate.  As the Chancellor’s Leadership Fellow, 
she has gained University-wide insight and experience 
that will be valuable to her as Co-coordinator of the 
University’s upcoming assessment. 

Michael Tippins of the
College of Business Administra-
tion and Susan Nuernberg of 
the Department of English have 
been named Co-coordinators of 
the Self Study for the 2007 NCA 
Higher Learning Commission re-
accreditation.

The responsibilities of the Co-
coordinators of the Self Study are to develop op-
erational plans for completing the self study report, 
working with the University-wide committee and the 
fi ve criterion subcommittees in the data gathering 
and analyzing responsibility and, along with Reaccred-
itation co-chair Margaret Genisio, writing the report.  
They will also serve as university liaisons with the 
Higher Learning Commission and coordinate the site 
evaluation team visit.

Dr. Tippin’s professional experience includes risk man-
agement consulting and systems design and develop-
ment. His current research interest focuses on the
interactions between marketing theory and health 
care issues, as well as organizational branding is-
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Tippins and Nuernberg named Self Study Co-coordinators

Are they really learning what we say they are?
Margaret Genisio, co-chair, Accreditation Committee

As we prepare for reaccreditation in 2007, assessment 
stands out as the major force driving the entire process. It 
was the topic of interest permeating the majority of ses-
sion strands at this year’s NCA-Higher Learning Commis-
sion Convention. With this issue of the newsletter we will 
provide the status of assessment on campus, especially with 
regard to academic units.   

In 1995 in the American Association of Higher Education 
Bulletin, assessment was defi ned as systematically gathering, 
analyzing and interpreting evidence to determine how well 
student performance matches expectations. The defi nition 
expanded in 2005 (NCA/HLC) linking it to an organiza-
tion’s mission, and using information to inform thinking and 
affect change. 

Assessment is as an ongoing activity without fi nality. The 
process is a series of audits and measures to understand 

how goals are met. Reporting assessment involves describ-
ing the journey and the resulting change. 

Assessment permeates the standards of many academic and 
non-academic professional organizations. We are pleased to 
report that assessment planning is part of the strategic plan-
ning activity in many campus units. In a recent meeting with 
Randy Hedge, Director of Reeve Memorial Union, Hedge 
described Professor Alan Saganak’s (COEHS) assessment 
work with Reeve using the Council for the Advancement 
of Standards (CAS), to develop benchmarks for continuous 
improvement, an assessment plan.

We all engage in refl ective thinking to affect change but it is 
the systematic collection of information and use of the infor-
mation to affect change and improvement that is key to suc-
cessful ongoing assessment.  Assessment activity engages the 
entire campus community.  The campus has achieved much 
in this area since the last visit of the NCA/HLC in 1997. 
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Where we are with assessment
John Koker, chair, Criterion 2 subcommittee

Jennifer Mihalick, chair, The Faculty Senate Committee on 
Assessment of Student Learning 

The Higher Learning Commission’s Criterion Three deals 
with student learning. To meet this criterion, the University 
must collect evidence of student learning. The Faculty Senate 
Committee on Assessment of Student Learning (FSCASL) 
has been busy working to help the University prepare for 
the reaccreditation process. Data on student learning col-
lected by FSCASL will be included in the University’s self-
study document.  

FSCASL met monthly during the 2004-05 academic year.  
Todd Borgerding was chair during the fall semester and 
Jennifer Mihalick was chair during the spring semester.  A Jennifer Mihalick was chair during the spring semester.  A Jennifer Mihalick
website with reports and examples of assessment plans is 
being maintained by Jennifer Mihalick. (http://www.uwosh.edu/
faculty_staff/mihalick/assessment.html)

Status of Program Assessments

A grid showing the status of each program appears on the 
facing page (and is also available on the web). The grid shows 
that departments are in many different stages with assess-
ment and curriculum revision. Most departments have col-
lected and evaluated assessment data; many have used those 
data to revise their curriculum; and a few have been able to 
collect enough data after a revision to judge the impact of 
the curriculum change on student learning. 

Once an assessment plan is approved, departments are 
asked to report to the FSCASL once every two years.  In 
2004, nine programs submitted status reports which were 
reviewed by committee members.  In addition, several pro-
grams consulted committee members on revisions to their 

assessment plans.  The rest of the programs should be sub-
mitting updates in summer 2005.

General Education Assessment

The plan for General Education Assessment was revised in 
2003-2004. As a result of this, new information was request-
ed from departments. In October 2004, each department 
teaching general education courses was asked to identify 
which of the University’s ten broad goals are applicable to 
their subject, then defi ne more specifi c learning objectives 
to be assessed in their courses. To date, 18 departments 
(2/3 of the total) have submitted these reports. To continue 
the process, every two years each department will be asked 
to report on the tools used to assess student learning and 
to summarize the results of the assessment.

The Committee members reviewed available standardized 
exams which could provide feedback on the overall design 
of the general education program. The Academic Profi le, pro-
duced by Educational Testing Services, was determined to 
have the best match to the University’s ten goals for general 
education. The Department of English agreed to assist the 
University by requiring an exam in a selection of their Ad-
vanced Composition courses. These courses must be taken 
by all students after they have earned 60 credits, so are often 
the last general education requirement to be completed.  

The committee agreed with the English instructors that stu-
dents should receive information about the value of these 
examinations.  The FSCASL will provide a description of the 
purpose of assessment and its potential use in improving 
the curriculum.  The committee will consult Career Services 
about how information on profi ciency in reading, writing, 
critical thinking and math could be valuable in career plan-
ning and resume preparation.

Below is an excerpt from the new page on assessment from 
the NCA Higher Learning Commission. This page will be 
part of the NCA/HLC Criteria soon.

Five fundamental questions serve as prompts for con-
versations about student learning and the role of as-
sessment in affi rming and improving that learning: 
1.  How are your stated student learning outcomes 

appropriate to your mission, programs, and degrees? 
2. What evidence do you have that students achieve your 

stated learning outcomes? 
3.  In what ways do you analyze and use evidence of 

student learning? 

4.  How do you ensure shared responsibility for 
assessment of student learning? 

5.  How do you evaluate and improve the effectiveness of 
your efforts to assess and improve student learning? 

In using these questions,  an organization should ground 
its conversations in its distinct mission, context, com-
mitments; goals and intended outcomes for student 
learning. In addition to informing ongoing improvement 
in student learning, these conversations will assist or-
ganizations and peer reviewers in discerning evidence 
for the Criteria and Core Components. 

The complete statement can be found at http://www.
uwosh.edu/nca_accreditation/links.php

Fundamental Questions for Conversations on Student Learning



Program AAP MRU DC MC CC IC Program AAP MRU DC MC CC IC

Legend:

AAP:  approval of assessment plan

MRU:  most recent update for FSCASL

DC:  data have been collected and evaluated

MC:  assessment data have been used to modify curriculum

CC:  assessment plan resulted in curriculum change

IC:   impact of curriculum change has been assessed

Letters and Science

Anthropology  5/03    Anthropology  5/03    Anthropology  5/03    Anthropology  5/03    

Art 11/97 6/00 X X XArt 11/97 6/00 X X XArt 11/97 6/00 X X XArt 11/97 6/00 X X XArt 11/97 6/00 X X X

Art - Computer Graphics 11/97 6/00   Art - Computer Graphics 11/97 6/00   Art - Computer Graphics 11/97 6/00   Art - Computer Graphics 11/97 6/00   

Art - Fine Arts 11/97 6/00  Art - Fine Arts 11/97 6/00  Art - Fine Arts 11/97 6/00  

Art Education 11/97 6/00 X X XArt Education 11/97 6/00 X X XArt Education 11/97 6/00 X X XArt Education 11/97 6/00 X X XArt Education 11/97 6/00 X X X

Athletic Training (new program fall 02)  plan submitted 9/04

Biology (undergrad) 6/95 6/03 X X XBiology (undergrad) 6/95 6/03 X X XBiology (undergrad) 6/95 6/03 X X XBiology (undergrad) 6/95 6/03 X X XBiology (undergrad) 6/95 6/03 X X X

Biology (grad) 6/95 6/03   XBiology (grad) 6/95 6/03   XBiology (grad) 6/95 6/03   XBiology (grad) 6/95 6/03   XBiology (grad) 6/95 6/03   X

Chemistry 6/95 6/03 X X XChemistry 6/95 6/03 X X XChemistry 6/95 6/03 X X XChemistry 6/95 6/03 X X XChemistry 6/95 6/03 X X X

Computer Science 6/95 7/04 X X XComputer Science 6/95 7/04 X X XComputer Science 6/95 7/04 X X XComputer Science 6/95 7/04 X X XComputer Science 6/95 7/04 X X X

Criminal Justice 2/95 10/03 X X XCriminal Justice 2/95 10/03 X X XCriminal Justice 2/95 10/03 X X XCriminal Justice 2/95 10/03 X X XCriminal Justice 2/95 10/03 X X X

Economics 2/97 6/04 X X XEconomics 2/97 6/04 X X XEconomics 2/97 6/04 X X XEconomics 2/97 6/04 X X XEconomics 2/97 6/04 X X X

Environmental Studies 2002    Environmental Studies 2002    Environmental Studies 2002    Environmental Studies 2002    

English (undergrad) 10/95 6/01 X X XEnglish (undergrad) 10/95 6/01 X X XEnglish (undergrad) 10/95 6/01 X X XEnglish (undergrad) 10/95 6/01 X X XEnglish (undergrad) 10/95 6/01 X X X

English (grad) 1998 6/01   XEnglish (grad) 1998 6/01   XEnglish (grad) 1998 6/01   XEnglish (grad) 1998 6/01   XEnglish (grad) 1998 6/01   X

Fitness Management 6/95 9/04   Fitness Management 6/95 9/04   Fitness Management 6/95 9/04   Fitness Management 6/95 9/04   

French 6/95 5/03 X  French 6/95 5/03 X  French 6/95 5/03 X  French 6/95 5/03 X  

Geography 1995 6/04 X X XGeography 1995 6/04 X X XGeography 1995 6/04 X X XGeography 1995 6/04 X X XGeography 1995 6/04 X X X

Geology 6/95 6/03 X X XGeology 6/95 6/03 X X XGeology 6/95 6/03 X X XGeology 6/95 6/03 X X XGeology 6/95 6/03 X X X

German 6/95 5/03 X  XGerman 6/95 5/03 X  XGerman 6/95 5/03 X  XGerman 6/95 5/03 X  XGerman 6/95 5/03 X  X

History 10/95 6/01 X X XHistory 10/95 6/01 X X XHistory 10/95 6/01 X X XHistory 10/95 6/01 X X XHistory 10/95 6/01 X X X

International Studies 3/96 6/01 X X XInternational Studies 3/96 6/01 X X XInternational Studies 3/96 6/01 X X XInternational Studies 3/96 6/01 X X XInternational Studies 3/96 6/01 X X X

Journalism 1998 5/03 X X XJournalism 1998 5/03 X X XJournalism 1998 5/03 X X XJournalism 1998 5/03 X X XJournalism 1998 5/03 X X X

Liberal Studies (BLS) 5/95    Liberal Studies (BLS) 5/95    Liberal Studies (BLS) 5/95    Liberal Studies (BLS) 5/95    

Mathematics (undergrad) 8/96 6/03   XMathematics (undergrad) 8/96 6/03   XMathematics (undergrad) 8/96 6/03   XMathematics (undergrad) 8/96 6/03   XMathematics (undergrad) 8/96 6/03   X

Mathematics (grad) 8/96 6/03   XMathematics (grad) 8/96 6/03   XMathematics (grad) 8/96 6/03   XMathematics (grad) 8/96 6/03   XMathematics (grad) 8/96 6/03   X

Medical Technology 6/95 11/03 X X XMedical Technology 6/95 11/03 X X XMedical Technology 6/95 11/03 X X XMedical Technology 6/95 11/03 X X XMedical Technology 6/95 11/03 X X X

Microbiology 6/95 6/03 X X XMicrobiology 6/95 6/03 X X XMicrobiology 6/95 6/03 X X XMicrobiology 6/95 6/03 X X XMicrobiology 6/95 6/03 X X X

Music Education 2002    Music Education 2002    Music Education 2002    Music Education 2002    

Music Performance no plan    Music Performance no plan    Music Performance no plan    Music Performance no plan    

Music Therapy 4/02    Music Therapy 4/02    Music Therapy 4/02    Music Therapy 4/02    

Philosophy 4/96 5/03 X X Philosophy 4/96 5/03 X X Philosophy 4/96 5/03 X X Philosophy 4/96 5/03 X X 

Phys Ed Teacher Prep 6/95 9/04   XPhys Ed Teacher Prep 6/95 9/04   XPhys Ed Teacher Prep 6/95 9/04   XPhys Ed Teacher Prep 6/95 9/04   XPhys Ed Teacher Prep 6/95 9/04   X

Physics (undergrad) 6/95 7/03 X X XPhysics (undergrad) 6/95 7/03 X X XPhysics (undergrad) 6/95 7/03 X X XPhysics (undergrad) 6/95 7/03 X X XPhysics (undergrad) 6/95 7/03 X X X

Physics (grad) 6/95 7/03   XPhysics (grad) 6/95 7/03   XPhysics (grad) 6/95 7/03   XPhysics (grad) 6/95 7/03   XPhysics (grad) 6/95 7/03   X

Political Science 6/95 10/03 X X XPolitical Science 6/95 10/03 X X XPolitical Science 6/95 10/03 X X XPolitical Science 6/95 10/03 X X XPolitical Science 6/95 10/03 X X X

Psychology (undergrad) 2/95 5/03 X X XPsychology (undergrad) 2/95 5/03 X X XPsychology (undergrad) 2/95 5/03 X X XPsychology (undergrad) 2/95 5/03 X X XPsychology (undergrad) 2/95 5/03 X X X

Psychology (grad) 10/95 6/01 X X XPsychology (grad) 10/95 6/01 X X XPsychology (grad) 10/95 6/01 X X XPsychology (grad) 10/95 6/01 X X XPsychology (grad) 10/95 6/01 X X X

Public Admin (grad) 2/95 6/01 X X XPublic Admin (grad) 2/95 6/01 X X XPublic Admin (grad) 2/95 6/01 X X XPublic Admin (grad) 2/95 6/01 X X XPublic Admin (grad) 2/95 6/01 X X X

Radio/TV/Film 5/97 5/03 X X XRadio/TV/Film 5/97 5/03 X X XRadio/TV/Film 5/97 5/03 X X XRadio/TV/Film 5/97 5/03 X X XRadio/TV/Film 5/97 5/03 X X X

Religious Studies no plan    Religious Studies no plan    Religious Studies no plan    Religious Studies no plan    

Social Work (undergrad) 6/95 6/04 X X X XSocial Work (undergrad) 6/95 6/04 X X X XSocial Work (undergrad) 6/95 6/04 X X X XSocial Work (undergrad) 6/95 6/04 X X X XSocial Work (undergrad) 6/95 6/04 X X X XSocial Work (undergrad) 6/95 6/04 X X X X

Social Work (grad) 11/04    Social Work (grad) 11/04    Social Work (grad) 11/04    Social Work (grad) 11/04    

Sociology 8/96 6/04 X X XSociology 8/96 6/04 X X XSociology 8/96 6/04 X X XSociology 8/96 6/04 X X XSociology 8/96 6/04 X X X

Spanish 6/95 6/03   XSpanish 6/95 6/03   XSpanish 6/95 6/03   XSpanish 6/95 6/03   XSpanish 6/95 6/03   X

Speech Communication 8/95 6/04 X X XSpeech Communication 8/95 6/04 X X XSpeech Communication 8/95 6/04 X X XSpeech Communication 8/95 6/04 X X XSpeech Communication 8/95 6/04 X X X

Theatre 3/96 6/03 X X XTheatre 3/96 6/03 X X XTheatre 3/96 6/03 X X XTheatre 3/96 6/03 X X XTheatre 3/96 6/03 X X X

Urban & Regional Studies 3/97 6/04 X X XUrban & Regional Studies 3/97 6/04 X X XUrban & Regional Studies 3/97 6/04 X X XUrban & Regional Studies 3/97 6/04 X X XUrban & Regional Studies 3/97 6/04 X X X

Women’s Studies 7/00 6/03 X X XWomen’s Studies 7/00 6/03 X X XWomen’s Studies 7/00 6/03 X X XWomen’s Studies 7/00 6/03 X X XWomen’s Studies 7/00 6/03 X X X

Business Administration

BBA common assessment  4/02 6/03 X  BBA common assessment  4/02 6/03 X  BBA common assessment  4/02 6/03 X  BBA common assessment  4/02 6/03 X  

Accounting 4/97 6/01 X X XAccounting 4/97 6/01 X X XAccounting 4/97 6/01 X X XAccounting 4/97 6/01 X X XAccounting 4/97 6/01 X X X

Finance 4/97 6/01 X X XFinance 4/97 6/01 X X XFinance 4/97 6/01 X X XFinance 4/97 6/01 X X XFinance 4/97 6/01 X X X

Human Resources Mgmt 4/97 6/01 X X XHuman Resources Mgmt 4/97 6/01 X X XHuman Resources Mgmt 4/97 6/01 X X XHuman Resources Mgmt 4/97 6/01 X X XHuman Resources Mgmt 4/97 6/01 X X X

Mgmt Information Systems  4/97 6/01 X X XMgmt Information Systems  4/97 6/01 X X XMgmt Information Systems  4/97 6/01 X X XMgmt Information Systems  4/97 6/01 X X XMgmt Information Systems  4/97 6/01 X X X

Marketing 4/97 6/01 X X XMarketing 4/97 6/01 X X XMarketing 4/97 6/01 X X XMarketing 4/97 6/01 X X XMarketing 4/97 6/01 X X X

Operations Management 4/97 6/01 X X XOperations Management 4/97 6/01 X X XOperations Management 4/97 6/01 X X XOperations Management 4/97 6/01 X X XOperations Management 4/97 6/01 X X X

Business Admin  (grad) 4/97 6/01 X X XBusiness Admin  (grad) 4/97 6/01 X X XBusiness Admin  (grad) 4/97 6/01 X X XBusiness Admin  (grad) 4/97 6/01 X X XBusiness Admin  (grad) 4/97 6/01 X X X

Mgmt Info. Systems (grad) 3/05 1/05 X Mgmt Info. Systems (grad) 3/05 1/05 X Mgmt Info. Systems (grad) 3/05 1/05 X 

Education and Human Services

Broadfi eld Natural Science 2/96 6/03 X X XBroadfi eld Natural Science 2/96 6/03 X X XBroadfi eld Natural Science 2/96 6/03 X X XBroadfi eld Natural Science 2/96 6/03 X X XBroadfi eld Natural Science 2/96 6/03 X X X

Broadfi eld Social Science 2/96 6/03 X X XBroadfi eld Social Science 2/96 6/03 X X XBroadfi eld Social Science 2/96 6/03 X X XBroadfi eld Social Science 2/96 6/03 X X XBroadfi eld Social Science 2/96 6/03 X X X

Counselor Education (grad) 6/95 6/03 X X XCounselor Education (grad) 6/95 6/03 X X XCounselor Education (grad) 6/95 6/03 X X XCounselor Education (grad) 6/95 6/03 X X XCounselor Education (grad) 6/95 6/03 X X X

Curr. & Instruction (grad) 3/96 6/02 X X XCurr. & Instruction (grad) 3/96 6/02 X X XCurr. & Instruction (grad) 3/96 6/02 X X XCurr. & Instruction (grad) 3/96 6/02 X X XCurr. & Instruction (grad) 3/96 6/02 X X X

Educational Leadrshp (grad) 9/95 6/01 X X X XEducational Leadrshp (grad) 9/95 6/01 X X X XEducational Leadrshp (grad) 9/95 6/01 X X X XEducational Leadrshp (grad) 9/95 6/01 X X X XEducational Leadrshp (grad) 9/95 6/01 X X X XEducational Leadrshp (grad) 9/95 6/01 X X X X

Elementary Education 2/96 6/03   XElementary Education 2/96 6/03   XElementary Education 2/96 6/03   XElementary Education 2/96 6/03   XElementary Education 2/96 6/03   X

English as a Second Lang. 2/96 6/03 X  English as a Second Lang. 2/96 6/03 X  English as a Second Lang. 2/96 6/03 X  English as a Second Lang. 2/96 6/03 X  

Human Services 10/96 6/00 X X XHuman Services 10/96 6/00 X X XHuman Services 10/96 6/00 X X XHuman Services 10/96 6/00 X X XHuman Services 10/96 6/00 X X X

Reading Education (grad) 7/95 6/03 X X XReading Education (grad) 7/95 6/03 X X XReading Education (grad) 7/95 6/03 X X XReading Education (grad) 7/95 6/03 X X XReading Education (grad) 7/95 6/03 X X X

Special Educ. (undergrad) 5/96 6/01 X X XSpecial Educ. (undergrad) 5/96 6/01 X X XSpecial Educ. (undergrad) 5/96 6/01 X X XSpecial Educ. (undergrad) 5/96 6/01 X X XSpecial Educ. (undergrad) 5/96 6/01 X X X

Special Education (grad) 5/96 6/99 X X XSpecial Education (grad) 5/96 6/99 X X XSpecial Education (grad) 5/96 6/99 X X XSpecial Education (grad) 5/96 6/99 X X XSpecial Education (grad) 5/96 6/99 X X X

Nursing

Nursing (undergrad) 11/94 6/03 X X XNursing (undergrad) 11/94 6/03 X X XNursing (undergrad) 11/94 6/03 X X XNursing (undergrad) 11/94 6/03 X X XNursing (undergrad) 11/94 6/03 X X X

Nursing (grad) 11/94 6/00 X X Nursing (grad) 11/94 6/00 X X Nursing (grad) 11/94 6/00 X X Nursing (grad) 11/94 6/00 X X 

Status of
assessment plans
For more reports and examples of assessment plans see 
http://www.uwosh.edu/faculty_staff/mihalick/assessment.html



What is SoTL?

The Scholarship of Teaching and Learning (SoTL) Initiative 
at UW Oshkosh has been a faculty led, faculty development 
program arising from individual and institutional commit-
ment to address pedagogical challenges with scholarly in-
quiry. The initial efforts on this campus, and campuses across 
academia, began in similar ways, with research questions 
spawned from the teaching experiences of individual faculty 
members. As the particular disciplinary lenses of those curi-
ous scholars informed their methodologies, a “movement” 
grew internationally about the nature of teaching, learning 
and scholarship in higher education. 

An ever-expanding body of knowledge has been gener-
ated through related articles, books, conferences, academic 
journals, grants, Carnegie programs and professional orga-
nizations, solidifying “SoTL” as an international movement 
in higher education. The UW System has been an active 
participant in that movement, providing grants to individu-
als and institutions within the system, and participating as 
a system in a Carnegie cluster. Those UW System efforts 
resulted in our receipt of the highly prized Hesburgh “Cer-
tifi cate of Excellence” Award in 2005. These certifi cates of 
excellence are given annually to three universities nation-
wide for faculty development efforts that enhance under-
graduate teaching and learning. While the SoTL movement 
extends far beyond our local campus, the beginning of that 
movement parallels the beginning of the SoTL Initiative at 
UW Oshkosh. A few faculty, passionate about teaching and 
learning and doing such work themselves, formed a steering 
committee, and obtained a grant from UW System. Since 
then a dozen SoTL projects have been formally proposed 
and funded as individual faculty members begin with a chal-
lenge in their classroom, develop research questions and a 
methodology appropriate for their discipline, conduct the 
research, enhance the teaching and learning of others by 
sharing the results with the campus community and sub-
mitting a manuscript for publication, and ultimately, apply 
the results to their own classrooms so that student learning 
benefi ts. This faculty development effort has included many 
other activities (http://www.uwosh.edu/sotl/) but at its heart 
is an individual instructor asking teaching and learning ques-
tions emanating from his or her own classroom.

How are SoTL and Assessment Related?

Since SoTL questions are typically generated from the ex-
perience of the researcher, the perception of SoTL work as 
being unrelated to “assessment” is typical. 

Perceptions that “assessment” is a mandate from above, a 

political reality foisted upon us, or a “necessary evil” not well 
related to “what we really do” exist in multiple educational 
contexts, including ours. However, at its best, assessment 
allows us to document student learning and further the 
excellence of the educational process. Though SoTL work 
tends to emanate from individual instructors and from in-
side the classroom, and assessment seems to have come 
from elsewhere, we need to consider how SoTL work can 
serve assessment efforts and assist us in reframing the pro-
cess of assessment.

Consider the following example of a current UW Oshkosh 
research project funded by the SoTL Initiative. In the Eng-
lish department, Charles Hill, Tara Pauliny and Marguerite 
Parks just completed a study to determine a) the extent to 
which students taking Theme Based Inquiry Seminar cours-
es develop effective writing skills (a general education goal 
on our campus) and b) to account for the writing process 
strategies that enhance student learning and performance 
in TBIS (an NCA/HLC goal). We should also note that “stu-
dent writing” is one of the top fi ve teaching challenges iden-
tifi ed by UW Oshkosh faculty. Students in six sections of 
TBIS courses submitted fi rst drafts of their fi rst essays and 
fi nal drafts of their last essay assignment to the research-
ers who used trained readers to score the essays using 
the “Six Traits of Writing” scoring rubric. The results have 
multiple uses including the enhancement of pedagogy and 
curriculum in TBIS courses leading to better student writing, 
publication of a manuscript that will include suggestions for 
modifi cations of the nationally-known six-traits scoring ru-
bric for the undergraduate context, and, you guessed it, valid 
and reliable data to include in their assessment report. Not 
useless data. Not data unrelated to actual student learning. 
Not data generated for the purposes of a report–but data 
that deepens their understanding and informs their thinking 
about teaching and learning in their department. A simi-
lar study funded through the SoTL Initiative is underway in 
the Communication Department as Robert Hinrichs and 
Jane Wypiszynski investigate the impact on students’ criti-
cal thinking of two different approaches to teaching public 
speaking in the required speech course, COMM 111. Again, 
the results will inform those who make decisions about the 
direction of that program and will also provide information 
about how critical thinking is learned through public speak-
ing instruction. And, oh yah...this SoTL inquiry will also serve 
the purposes of assessment because what we learn about 
learning by asking and answering these pedagogical ques-
tions is just the kind of thing the Higher Learning Commis-
sion hopes we’re doing–documenting student learning and 
working diligently and responsibly at the process of educa-
tion.

Scholarship of Teaching and Learning,  Assessment 
and Accreditation
Lori Carrell, Coordinator, Scholarship of Teaching and Learning


