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University of Wisconsin-Oshkosh – Department of Foreign Languages & Literatures
Faculty College/Professional Development Series on Assessment  - Session #5
Implementing Standards into the Foreign Language Curriculum:

Preparing for Effective Assessment

Agenda

Wednesday, May 18, 2011

9:00am to 12:00pm

8:45-9:15 am        Coffee and pastries / Welcome back together 

9:15 am – 12:00 pm


1.
Opening Discussion (15 min.)
· Whole Group:  How are you more consciously using the three modes of communication now as a way to design units and plan lessons? 
2.
Performance Tasks Targeting Proficiency Levels (50 min.)

· Review of proficiency levels

· In Groups by Level:  Examples of tasks for each communication mode (Interpretive, Interpersonal, Presentational) targeting specific proficiency levels

· Discussion of department-wide expectations for student performance
3. 
Degree of Control at Each Targeted Proficiency Level: Language Functions (65 min.)
· Conceptual control, partial control, and full control of key functions 
· Moving from structured practice to creative practice 

· Key functions that signal novice, intermediate, and advanced proficiency

· In Groups by Language:   
· Identify key functions for your targeted level 

· Identify degree of control: conceptual control, partial control, full control
4.   Identify Next Steps to Design Required Program Assessments (20 min.)

5.
Final Whole Group Discussion:  (15 min.)
· How does identifying performance expectations up front in a unit of instruction impact how you teach the unit?
12:00 - 12:45 pm     Lunch 
Targeting Performance Assessment Tasks to the Proficiency Level

	Proficiency Level
	Global Tasks and Functions
	Context / Content
	Accuracy
	Text Type

	Advanced
	Ability to expand on a variety of concrete topics. Can describe and narrate in present, past and future times and use diverse language strategies to deal with complications.

	Most informal and some formal settings / Topics of personal and general interest
	No empathy needed:  Understood without difficulty by speakers unaccustomed to dealing with non-native speakers

	Paragraphs

	Transition Strategies
	Begin to ask for extension in description and in telling the story
	Language needed:  
· Explain and describe fully, building to paragraph length discourse
· Apply language in broad range of contexts and new contexts


	Intermediate
	Create with language (recombine and adapt learned material to express personal meaning); ask and respond to simple questions; negotiate survival situations
	Some informal settings and a limited number of transactional situations (survival); Predictable, familiar topics related to daily activities (the ME world)

	Some empathy needed:  Understood, with some repetition, by speakers accustomed to dealing with non-native speakers
	Discrete sentences

	Transition Strategies
	Give more open-ended prompts, requiring students to begin to create with language (applying functions, vocabulary, and structures in new contexts)

	Language needed:  
· Recombine memorized phrases
· Begin to use sentences and more original phrasing
· Begin to use phrases and description
· Use conjunctions, rejoinders


	Novice
	Communicate minimally with formulaic and rote utterances, lists and phrases
	Most common informal settings / Most basic aspects of daily life
	Much empathy needed:  May be difficult to understand, even for speakers accustomed to dealing with non-native speakers

	Individual words and phrases


TEACHING AND TESTING FOR VARIOUS DEGREES OF CONTROL
From Chantal Thompson’s (Professor, BYU) ACTFL Webinar:  
Moving Students from Novice to Intermediate & from Intermediate to Advanced
· Proficiency does not mean perfection, nor does it imply limitation of instruction to one level at a time.
· Instruction and assessment at each level should target certain functions for full control, others for partial control, and others simply for conceptual control.
Conceptual Control
· Initial presentation and practice

· Focus on form and accuracy 
· Objective: Understand how it works
Partial Control
· Focus on language use 

· Greater tolerance for inaccuracies 

· Objective: Use / Recycle / Expand 
Full Control
· Extensive experience with function in a variety of contents/contexts 

· Focus on functional language use with correctness of form

· Objective: Full integration
· Learning ( Acquisition
	Level
	Function
	Degree of Control Targeted
	Implications for Grading

	Novice Mid
	List clothing items to pack for a trip
	Full
	Every mistake counts

	Novice High
	Ask questions of visiting celebrity for newspaper article
	Partial
	Make some allowances

	Intermediate Mid
	Ask questions of visiting celebrity for newspaper article
	Full
	Every mistake counts

	Intermediate Mid


	Narrate in the past: a memorable vacation experience
	Conceptual (Emerging)
	Make many allowances: look for past verbs and signs of elaboration

	Intermediate High


	Narrate in the past: a memorable vacation experience
	Partial
	Make fewer allowances: look at accuracy and text type 


FROM STRUCTURED PRACTICE TO CREATIVE PRACTICE

	1.  Put the following in the past.
	2. Here is Susan’s calendar; 

Say what she did yesterday.

	a.  John opens the window.

b.  I walk to school.

c.  She calls her father
	8:00

8:30

9:00

9:30
	Get up

Leave the house

Call John

Type report



	3. What did Susan do yesterday?  Match the events with the most logical times and say what she did.
	4. Susan is a typical freshman at your school.  Imagine and relate what she did yesterday

	8:00

8:30

9:00

9:30

12:00
	Type report

Meet John for lunch

Leave the house

Call John

Get up


	
	

	5. What activities do you like to do when …
	6. What do you like to do in your free time?

	a.  you are bored?

b.  you are in a good mood?

c.  you are tired but have to stay awake

d.  you are with your friends?


	
	


Sample Presentational Performance Tasks:  

What language elements would students use at each level (grammar, and functions)?

	Novice-High Level
	Intermediate-Low Level
	Intermediate-High Level

	1. Memorized dialogue, skit, or play
2. Create and describe a poster (on actions to take to improve the environment, promoting a travel destination, advocating for healthy foods) 
3. Record your self-introduction to a potential host family
4. Do a radio ad (clothing on sale this week at a store, the cafeteria’s lunch menu for the week)
	1. Write a comment for a website blog  

2. Create a PowerPoint to convince the class to agree to the itinerary you designed 

3. Write a letter of application to best represent UWO during a semester-long exchange

4. Create a commercial for job opportunities
	1. Write a letter applying for an internship 

2. Give a radio review of a movie, speech, story

3. Present the arguments for one side of a debate (and give them orally to a class audience)

4. Develop a 3-minute documentary (PowerPoint, Podcast, other medium) on …


In groups by language:
For the UW-Oshkosh sequence of courses, identify functions targeted for conceptual control, partial control, and full control

	Function
	Types of Questions or Tasks (Examples)
	Elements Students Need to Be Successful
	Degree of Control:

Conceptual, Partial, Full

	Providing/Listing specific information
	
	
	

	a. Creating with language 
	
	
	

	Asking / answering questions
	
	
	

	Negotiating survival situations
	
	
	

	Describing / narrating in present, past & future times
	
	
	

	Negotiating situations with a complication
	
	
	

	Supporting opinions
	
	
	

	Hypothesizing
	
	
	

	Dealing with unfamiliar situations
	
	
	


Student Reflection on Strategies Used in Interpretive Mode
John Dicus – The Blake School (Minneapolis)

	Comprehension
	Accuracy
	Fluency
	Expanding Vocabulary

	Am I using the introduction, pictures, and context to understand what I am reading?
	Am I checking my comprehension by backing up and rereading?  Do the words sound right?  Do they look right?  Do they make sense?
	Can I read accurately, with expression and understand what I read?  If I can’t, am I going back and rereading until I can?
	Am I discovering new words (or rediscovering old words)?  Can I identify what parts of speech they are?

	Evidence:  Write examples of when you did this.
	Evidence:  Write examples of when you did this and exactly what changed.


	Evidence:  Write down what you are discovering about the way the language should be read.  This can be actual pronunciation or intonation, meaning and expression.
	Evidence:  Write down words and identify parts of speech.


Final Reflection:

How does identifying performance expectations up front in a unit of instruction 


impact how you teach the unit?
