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PREFACE

In October, 1996, Jill N. Reich, Executive Director of the Education Directorate, American Psychological Association provided a grant to support the authors with research focusing on an investigative study of the undergraduate curriculum in psychology. The APA sponsored 1991 St. Mary National Conference on Enhancing the Quality of Undergraduate Education in Psychology had recommended current curricular data. The events of the previous decade and a half since the 1985 APA Scheirer and Rogers study had changed higher education and no one had studied the most frequently listed courses in the curriculum since 1975. 

The authors were and are interested in the undergraduate curriculum in psychology. One goal was to provide the next link in a study of the most frequently offered courses; the research goes back to 1938. We also wanted to learn what courses made up the required core for undergraduate majors, whether St. Mary's Conference recommendations on the core were being implemented in undergraduate programs, and were extremely interested in the place of laboratory work for the major. Further, we were unable to find data on prerequisites within the psychology major, that is, does the major build in a coherent fashion. While many curricular models had been proposed current data was lacking on which were most popular.

This report has two primary sections. The first section contains a manuscript published in the journal, Teaching of Psychology titled The Most Frequently Listed Courses in the Undergraduate Psychology Curriculum (1999, 26, 177-182). In addition, detailed tables not found in the manuscript are provided. Section 2 contains a manuscript accepted for publication in the journal, Teaching of Psychology titled The Structure of the Psychology Undergraduate Curriculum (1999, 26, 171-176), as well as detailed tables not in the manuscript. Both parts of the research were presented at the 1998 meeting of the American Psychological Association, San Francisco. 

Many individuals contributed to the success of this research. Jill Reich provided grant support and was most supportive of our work. We also thank the Faculty Development Board at the University of Wisconsin Oshkosh for its support. Charles Brewer, Jim Korn, and Thomas McGovern provided ideas on all phases of the study. Marcy Lemieux, Robert Koumal, and Nathaniel Perlman helped with data collection, coding, and analysis.
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In Press: Teaching of Psychology

Abstract

Continuing research with a 60-year history, we read 400 college catalogs and identified the most frequently listed undergraduate psychology courses for 4 institutional types. Results suggest ongoing segmentation in the research methodology and developmental areas, with an increasing number of courses listed in each. Experimental content courses (e.g., Experimental, Biological), Clinical (e.g., Abnormal, Personality), and Social/Developmental courses are listed with about equal frequencies, and no movement toward additional vocational content is evident. We note emerging subdisciplinary areas and courses.


The Most Frequently Listed Undergraduate Courses in the 


Psychology Curriculum


The courses faculty teach define psychology's domains of study and knowledge. Because departmental curricula are finite, course offerings reflect a winnowing and sifting, bringing to students the information that faculty have decided is important for students to know if they are to understand the discipline. 


As faculty, we base our knowledge of the curriculum on our experience as students, our own departmental offerings, and perhaps conversations with colleagues at other institutions, but we often miss the historical and national picture. Psychology's repeated study of its curriculum over several decades (Cooney & Griffith, 1994; Daniel, Dunham, & Morris, 1965; Henry, 1938; Kulik, 1973; Lux & Daniel, 1978; Sanford & Fleishman, 1950, Scheirer & Rogers, 1985) provides this curricular context. 

 
Historical data on the 30 most frequently listed undergraduate psychology courses (Sanford & Fleishman, 1950, arbitrarily selected 30) paints an invaluable picture of undergraduate psychology education. These data allow conclusions about new pedagogical approaches, clinical and scientific advances, the job market, developing subdisciplines, and other factors in undergraduate psychology education. Knowing the curriculum and how it has changed over time allows psychologists to better understand its consistencies and trends, such as the balance between what Kulik (1973) categorized as (a) social science (e.g., Personality, Social/Developmental, Abnormal) and natural science content (e.g., Experimental, Biological) or (b) applied-vocational (the application of knowledge, e.g., Counseling, Educational Psychology, Vocational Psychology, Industrial/Organizational [I/O] Psychology) and non-applied curricula (e.g., Introductory, Methodology/Experimental, social science courses, natural science courses). 


Henry (1938) wanted to learn the "plan of instruction" and the types of advanced courses offered beyond introductory. He sampled 157 liberal art college catalogs and reported the 25 most frequently listed courses. Sanford and Fleishman (1950) attempted to achieve a statistical definition of undergraduate education in psychology in America by sampling 330 1947-1948 catalogs of 8 institutional types (complex universities, technical schools [engineering, mining, polytechnical], theological seminaries, other professional schools, colleges of arts and science, teachers colleges and normal schools, junior colleges, and historically Black colleges). Daniel, Dunham, and Morris (1965) had the same goal as Sanford and Fleishman, sampling 207 catalogs of four institutional types (universities, liberal arts colleges, teachers colleges, and junior colleges). Lux and Daniel (1978) sought information for curricular planning, analyzing catalog entries for 56 universities, 53 liberal arts colleges, and 69 2-year colleges. They noted increasing numbers of courses offered, new areas of interest (e.g., Behavior Modification), "fragmentation" (segmentation) of subject matter (e.g., several titles for statistics), and combinations of courses (e.g., Sensation and Perception, Learning and Memory). One form of applied course was decreasing (e.g., industrial, personnel) whereas "human services" (applied clinical) and natural science (experimental content) courses were increasing.


These studies suggest great continuity in the curriculum. Thirteen courses that Henry (1938) listed appear repeatedly in later lists of the most frequent offerings (Introductory, Abnormal, Adolescence, Child, Comparative [dropped out in 1950, reappeared in 1965 and 1978], History, Learning, Personality, Personnel [dropped out in 1978], Physiological, Research, Seminar [dropped out in 1950, may appear as Problems in 1950 and 1965, reappeared in 1978], Statistics, and Tests and Measurement). Other trends are the slow evolution of content, a great increase in the number of courses psychology departments offer, and the rising popularity of the developmental area (listed by 8% of institutions studied in 1950, 23% in 1965, and 38% in 1978). Lastly, the increase in course listings for both natural science and social science course offerings has been comparable over time.


The American Psychological Association's (APA) 1991 national conference on undergraduate education recommended an undergraduate curriculum with a broad knowledge base, representing the diversity of the discipline (Brewer et al., 1993). Current data are needed to allow department chairs, deans, and faculty to evaluate the status of national curricula and to assist them in curricular decisions, justifying and defining new and existing positions, and developing outcome and assessment measures. Faculty also should be aware of any unique course offerings contributing to the identity of their department's undergraduate curriculum. We do not argue that all departments should offer courses and structure a curriculum to approximate the national norm, but that faculty must know what this norm is to make informed curricular decisions. Finally, such data should be of interest to textbook authors and publishers and those--faculty, administrators, and students--concerned with preparation for graduate study. 


We identified psychology departments' most frequent course listings, replicating Lux and Daniel (1978) and extending the series of studies begun in 1938. This methodology differs from Cooney and Griffith (1994), Kulik (1973), and Scheirer and Rogers (1985) who presented extensive curricular data and counted all psychology courses listed by each department, reported the percentage of all courses falling into major curricular areas, but did not report individual course frequencies. Perlman and McCann (1998) present data on courses required for the major, levels at which they are offered, and prerequisites.


We also looked at the constancy and change in the curriculum by course and by subdisciplinary category. We began with the subdisciplinary categories for psychology courses used by Kulik (1973) and Cooney and Griffith (1994). After reading the curricular literature and catalogs, learning how courses are described and defined, we developed seven course content areas that modify their groups somewhat. We created a new subdisciplinary area by removing three courses from their "social science" group and called them "Clinical" (Abnormal, Personality, Adjustment), relabeled the remaining social science courses as "Social/Developmental," placed the specific "Clinical" course in the "Applied-Vocational" subdisciplinary category, and combined Introductory Psychology and History and Systems into an "Overview" category. We shared our model with colleagues from various subdisciplines (e.g., cognitive, developmental, clinical), who agreed with its organization. 

  

Method

Sample  


We read 400 college catalogs, 100 each for four institutional types, based on the Carnegie Foundation for the Advancement of Teaching taxonomy (Boyer, 1990): (a) Doctorate-Granting Institutions (Research Universities I & II, Doctoral Universities I & II; n = 236 nationally, sample = 42%), (b) Master's (Comprehensive) Colleges and Universities (I & II; n = 529 nationally, sample = 19%), (c) Baccalaureate Colleges (I & II; n = 637 nationally, sample = 16%), and (d) Associate of Arts Colleges (2-year institutions; n = 1,471 nationally, sample = 7%). The Carnegie Foundation for the Advancement of Teaching (1994) provided the number of institutions nationally. This sample size approximately duplicated past research and is large enough to allow data from the four institutional types to generalize. To avoid possible interdisciplinary or institutional idiosyncracies, we sampled only those four-year institutions with established psychology departments, not departments such as "behavioral or social sciences" or "human development." Because 2-year colleges often lack psychology departments, we included catalog data if they listed psychology courses. 

Procedure     


The data source was the continuously updated online college catalog collection "CollegeSource" (Career Guidance Foundation, 1997); almost all catalogs were 1996-97. We sampled every 10th institution until data collection was complete. Use of catalogs has two advantages: (a) return rate is 100% and (b) we did not rely on any respondent's memory or interpretation. This methodology also has limitations: (a) course titles may be deceptive, and (b) we do not know how often listed courses are offered, nor their enrollments or credit hours. We combined similar course titles whenever course descriptions were highly similar. We did not combine the courses Physiological and Biological Psychology as some entries were quite distinct.


Results and Discussion

Top 30 Courses For All Institutions Combined and Historical Trends

Table 1 presents current data. This table includes tabulations to indicate trends from past studies listed by year of data collection, not publication date. These historical data must be interpreted with care because institutional categories have changed over time. We included 100 doctoral and 100 comprehensive institutions; Lux and Daniel (1978) sampled 56 universities, type undefined. We compare doctoral research universities with their "university" data, assuming there were fewer comprehensive institutions in 1978.


For all institutions combined, five courses dropped from the 1975 Top 30 list (Motivation, listed by 25% of sampled institutions in 1997; Educational, 24%; Exceptional Child, 17%; Perception, 16%; Applied Psychology, 16%). Cognitive, Biological, Human Growth/Development, Adult Development/Gerontology, and Psychology of Women moved into the Top 30. Introductory and Social Psychology remain frequently listed. Two clinical courses, Abnormal and Personality, have increased substantially in percentage of departments listing them (we defined substantial change as up or down at least 10%). 

Top 30 Courses and 1975-1997 Trends by Institutional Type

There are Top 30 courses for each institutional type that do not appear in Table 1. Although a course may be frequently listed for universities, for example, it appears in Table 1 only if it fell in the Top 30 for all institutions combined ("All Four Types"). 


Doctoral Institutions. The doctoral Top 30 list differs from "All Four Types" in Table 1 by excluding Comparative/Animal Behavior and Adjustment (both listed in 1975) and Human Growth/Development and Counseling (not previously in university Top 30) and the addition of two natural science (experimental content) courses (Language/Psycholinguistics and Motivation). The courses Clinical and Drugs and Behavior/Addiction in the 1975 university Top 30 remain. Biological, Psychology of Women, and Adult Development/Gerontology replaced Perception, Individual Differences, and Exceptional Child from 1975. 


History and Systems increased substantially as did one social/developmental course (Adolescent), two applied-vocational courses (Field Experience and Counseling), two advanced special topics courses (Special Topics and Seminar), Cognitive, and Research Methods. Doctoral institutions showed a substantial decrease in three natural science courses (Learning, Physiological, and Comparative/Animal Behavior); Cognitive and Biological may be replacing them. Tests and Measurement (a Psychometric Methods course with tests, measurement, and analysis of behavior), Child Psychology, Independent Study, and Psychology of Adjustment also were down substantially.


Comprehensive Universities and Colleges. For these institutions, the Top 30 differs from Table 1 in that Group Dynamics and Health/Sports replaced Comparative/Animal Behavior and Sensation and Perception. Because these institutions were not previously surveyed, no comparison with earlier data is possible.


Baccalaureate Colleges. The baccalaureate colleges' Top 30 differs from Table 1 by deleting Comparative/Animal Behavior and Adjustment (both listed in 1975) and adding Educational (listed in 1975) and Health/Sports Psychology. 

 
Baccalaureate colleges showed relatively balanced movement in the types of courses added and deleted or those increasing or decreasing substantially in percentage of departments listing them. Cognitive, Biological, I/O, Human Growth/Development, Adult Development/Gerontology, and Psychology of Women appeared in their Top 30 list for the first time, replacing Comparative/Animal Behavior, Perception, Adjustment, Behavior Modification, Readings in Psychology, and Research Participation. Two applied-vocational courses (I/O and Counseling), Personality, Research Methods, and three advanced special topic courses (Seminar, Special Topics, and Research Participation) were up substantially from 1975. Down substantially was one applied-vocational course (Field Experience), one clinical course (Adjustment), two social/developmental courses (Adolescent Psychology, Child Psychology), one research course (Tests and Measurement), and Physiological. 


Two-Year Colleges. Courses dropping from the 1975 Top 30 were Marriage and Family, Field Experience, Motivation, Research Participation, and Human Relations. Completing the Top 30 were four courses previously listed (Group Dynamics, Educational, Applied, and Behavior Modification) in 1975 but not in the 1997 Top 30 overall listing and three new Top 30 courses not listed in 1975 (Biological, Adult Development/Gerontology, and Comparative/Animal Behavior). Seminar, Health/Sports, and Death and Dying complete the list. These courses replaced Learning, History and Systems, Tests and Measurement, Field Experience, Cognitive, Research Participation, and Sensation and Perception as compared to Table 1.


Abnormal showed a remarkable increase (20% to 63%). Three developmental courses were up substantially (Human Sexuality, Human Growth/Development, and Developmental) as was Special Topics, whereas two applied-vocational courses decreased substantially (Adjustment, and Applied), as did Child Psychology and Experimental.

Agreement Between 4-Year Institutions on Courses Listed

If the discipline agrees on important content areas there should be similar course offerings across 4-year institutions. Nine content courses are listed by 50% or more departments regardless of institution type: Introductory and History and Systems (Overview), Abnormal and Personality (Clinical), Learning and Physiological (Natural Science), Tests and Measurement and Experimental (Methodology/Experimental), and Social (Social/Developmental). Curricular similarity exists over time as well. Abnormal, Physiological, Social, and Tests and Measurement were offered by over half of the colleges Henry (1938) studied. The nine courses fall in five of the seven subdisciplinary areas, (Table 2) and this broad agreement and the fact that nine courses are listed this frequently provide evidence that curricular continuity exists across institutions. Cognitive and I/O are listed by 50% or more doctoral and comprehensive universities; they may not be so listed by baccalaureate schools due to smaller departments where fewer faculty must teach "mainstream" courses. Statistics also exceeds 50% for doctoral and comprehensive schools; perhaps baccalaureate colleges combine this content with experimental design in method or design courses. Conversely, doctoral institutions may frequently offer Developmental (infant and child), Language/Psycholinguistics, and Motivation (all listed by at least 50%) because of larger departments with specialists in these areas. Biological and Developmental are not listed by 50% or more of the comprehensive or baccalaureate schools as they are at doctoral institutions. Finally, only baccalaureate colleges offer Counseling at the 50% level.

Trends by Subdisciplinary Area

Grouping courses into subdisciplinary areas helps to understand curricular consistencies and trends. Methodology/Experimental courses have changed little in rank or percentage since 1961 except that Research Methods (up substantially) is reaching parity with others. Research Methods typically contains statistics and experimental design content and may be supplementing or replacing Statistics and Experimental courses at some institutions. 


The Social/Developmental area has grown and segmented into more developmental courses which also are less child-oriented, adding Human Growth/Development as a life-span course. Child Psychology and Exceptional Child are less frequently listed, replaced by Human Growth/Development and Adult Development/Gerontology. The growth in the developmental area mirrors Cooney and Griffith's (1994) finding that of all subdisciplinary areas, developmental courses were the most commonly listed in 2- and 4-year institutions. 


The Applied-Vocational area shows stability with Applied Psychology being replaced by or subsumed under I/O. About the same percentage of schools list Educational and Clinical now as in 1975, but the former's rank is plummeting. In the Clinical area, Abnormal and Personality are more commonly listed; Adjustment is much less frequent.


In the Natural Science area, some experimental content courses are being supplanted by others. Learning is down 22% for all institutions and we hypothesize that Cognitive is replacing it. Biological is beginning to supplant Physiological and is becoming the more common title (the content is often but not always highly similar). Perception is now offered as part of Sensation and Perception). Perhaps in response to the St. Mary's conference recommendation (Brewer et al., 1993) for integrative senior experiences, most Advanced Special Topic courses and History and Systems are listed more frequently. 


Potential Top 30 Courses

Several courses show promise for future Top 30 listing. Drugs and Behavior/Addiction is listed by 21% of all institutions and more frequently by doctoral (45%) universities, and Health/Sports is listed by 19% overall (30% doctoral, 29% comprehensive). Two other courses also are being listed more frequently. Gender (Sex Roles, Differences) is listed by 12% of all institutions (27% doctoral) and Cross-Multi-Cultural by 11% (20% doctoral). 


Conclusions


Baccalaureate, comprehensive, and doctoral curricula have the breadth recommended by the APA's national conference on undergraduate education. Doctoral universities, probably due to numbers of faculty and students, can offer a wider array of courses, including emerging areas and retain more specialized "older" courses (e.g., Motivation, Clinical, Perception, Language/Psycholinguistics).


Some segmentation continues, especially in the research methodology and developmental areas. The latter is growing into a major part of psychology, with five courses commonly found in the curriculum. Interestingly, Social remains a single course. The natural science curriculum remains a presence in the most frequently listed courses, although courses making up this area are changing (e.g., Cognitive, Biological) and combining (e.g., Sensation and Perception). The balance of natural and social science courses appears stable, and there are no signs of a swing toward vocationalism. 


Many frequently offered courses have been listed for decades and 13 such courses first listed by Henry (1938) are in the present Top 30. Some courses are slowly being replaced. Thus, the curriculum reflects both continuity and slow change, perhaps due to the time it takes for theory, research, and discourse to define new subdiscipline areas, or perhaps due to department inertia and resistance to modifying the curriculum. 


The lengthy series of studies describing psychology's Top 30 course listings has illuminated discussions of the discipline's curriculum and its contributions to a quality undergraduate education. We hope the data reported herein prove as useful and that continuing interest in the curriculum encourages extension of this rich disciplinary history. 
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Table 1

Percentage of Institutions Listing the 30 Most Frequent Undergraduate Psychology Courses in 1961, 1969, 1975, and 1997


                                                      Comprehensive




Comprehensive 


All Four
Doctoral
Universities
Liberal Arts
2-Year
Types
Universities
and Colleges
Colleges





All Four



Doctoral

       
Universities

Baccalaureate


   2-Year

                                 


  Types


            Universities

      and Colleges
                 Colleges

                     Colleges

Course Title
Yeara
97
75
69
61
97
75
69
61
97
97
75
69
61
97
75
69
61


N
400
178
b
168
100
56
b
50
100
100
53
b
53
100
69
b
65

Introductory

97
96
94
96
97
98
92
100
97
95
94
96
100
97
96
95
88

Abnormalc

86
65
54
59
97
89
87
94
95
87
85
71
77
63
20
5
5

Social

80
73
61
63
91
93
83
90
91
88
85
85
87
48
42
16
11

Personalityc

74
59
38
44
92
91
28
80
94
92
70
70
42
16
16
9
9

Learning

56
57
42
28
78
100
79
68
75
65
70
42
17
4
1
4


SpecialTopicsc

56
33


73
55


64
62
36


24
7



History and Systemsc

54
35


82
54


74
60
51







Tests and Measurement

51
51
48
48
68
79
81
84
73
60
72
60
59
1
1
4
2

Cognitived

48



88
45


56
44



2




Statistics

48
46
43
36
72
70
75
74
59
47
55
50
34
14
14
4


Childe

47
59
60
58
44
57
69
70
59
41
58
71
68
45
62
41
37

(table continues)




Comprehensive




Comprehensive 


All Four
Doctoral
Universities
Liberal Arts
2-Year
Types
Universities
and Colleges
Colleges





All Four



Doctoral

       
Universities

Baccalaureate

                      2-Year

                                 


  Types


            Universities

      and Colleges
                 Colleges

                     Colleges

Course Title
Yeara
97
75
69
61
97
75
69
61
97
97
75
69
61
97
75
69
61


N
400
178
b
168
100
56
b
50
100
100
53
b
53
100
69
b
65

Physiologicale                        46    57   42    32           60   96    82   76
                 63                52   68
    43   13                  8     6
      2     8
8

Experimental

44
39
45
45
57
50
73
84
59
51
49
58
51
7
19
4


Industrial/

 Organizationalc

44
32
20
30
67
61
43
62
57
37
25
11
21
16
10
5
6

Independent Studyc

44
31


55
34


55
51
53


13
7



Seminar in

 Psychologyc

44
30


65
50


51
54
38


5
3



Developmental

43
38
30
23
63
64

44
42
42
38
36
23
25
13
20
3

Research Methodsc

42
21


58
34


49
48
26


13
3



Human Growth/

 Developmentd

41



27



44
36



55
32



Adolescent

36
33
29
37
45
29
36
58
49
31
43
45
43
22
28
5
9

(table continues)




Comprehensive




Comprehensive 


All Four
Doctoral
Universities
Liberal Arts
2-Year
Types
Universities
and Colleges
Colleges





All Four



Doctoral

       
Universities

Baccalaureate

                      2-Year

                                 


  Types


            Universities

      and Colleges
                 Colleges

                     Colleges

Course Title
Yeara
97
75
69
61
97
75
69
61
97
97
75
69
61
97
75
69
61


N
400
178
b
168
100
56
b
50
100
100
53
b
53
100
69
b
65

Adult Development/

 Gerontologyd

36



45



45
31



22




Human Sexuality

32
23


42
37


37
21
17


27
16



Counseling

31
22
14
14
16
6
7

52
51
40
31
43
8
10
4


Field Experience

30
28


44
32


40
33
45


3
7



Psychology of

 Womend

29



42



37
22



13
9



Biological

 Psychologyd

29



64



17
24



11




Adjustmente

28
42
26
26
26
37
33
38
31
13
36
19
21
42
52
27
18

Research

Participation

28
24

35
47
46

66
34
30
19

38

6



(table continues)




Comprehensive




Comprehensive 


All Four
Doctoral
Universities
Liberal Arts
2-Year
Types
Universities
and Colleges
Colleges





All Four



Doctoral

       
Universities

Baccalaureate

   
2-Year                             


  Types


            Universities

      and Colleges
                 Colleges

  
Colleges Course Title
Yeara
97
75
69
61
97
75
69
61
97
97
75
69
61
97
75
69
61


N
400
178
b
168
100
56
b
50
100
100
53
b
53
100
69
b
65

Sensation and

Perception

26
24


45
52


34
23
21


1




Comparative/Animal

 Behavior

26
30

19
41
70
43
48
31
17
19

8
15




Note.
Five courses in the top 30 in 1975 for all institutions dropped from the list. These are (with 1997 percentages) Motivation (25%), Educational Psychology (24%), Exceptional Child (17%), Perception (16%), and Applied Psychology (16%).

Note. 
Human Growth and Development is a life-span course; Developmental is typically an infancy and child course; and Child Psychology is an infant, child, and adolescent course. Industrial Psychology is now usually called Industrial/Organizational Psychology. Biological Psychology includes Brain and Behavior. Research Participation courses provide credit for student research activity. 

a Year represents the dates of college catalogs from which data were gathered, not the publication year of the journal article or technical report.

(table continues)

b Ns in the Kulik (1973) report are not precisely stated, but are apparently much larger than in the other three studies.

c For all institutions, increased 10% or more compared with 1975 data.

d Courses (n = 5) new to the list of the 30 most frequently offered courses for all four institutions combined.

e For all institutions, decreased 10% or more compared with 1975 data.

Table 2

Most Frequently Listed Undergraduate Courses For All Institutions Combined: Subdisciplinary Area, Percentage of Departments Listing, and Overall Rank






Percent Listing
 
Rank






    1997
    1975

1997
    1975

Subdisciplinary Area

Methodology/Experimental

  Tests and Measurement

51

51

 8

 8

  Statistics



48

46

 9.5

 9

  Experimental



44

39

13

11

  Research Methods


42

21

27.5

24

Social/Developmental

  Social




80

73

 3

 2

  Child




47

59

11

 4.5

  Developmental


43

38

17

12

  Human Growth/Development
41



19

  Adolescent



36

33

20.5

14.5

  Adult Development/

    Gerontology


36



20.5

  Human Sexuality


32

23

22
     27

  Psychology of Women

29



25.5

  Exceptional Child


17

25

38.5

23.5

Applied-Vocationalism

  Industrial/Organizational
44

32

14.5

16


(table continues)







Percent Listing

Rank






    1997
    1975

1997
    1975

Subdisciplinary Area
  Counseling



31

22

23

28

  Field Experience


30

28

24

20.5

  Applied Psychology

16

21

40.5

29.5

  Clinical



24

20

33.5

31

  Educational



24

28

33

20.5

Clinical

  Abnormal



86

65

 2

3

  Personality



74

59

 4

4

  Adjustment



28

42

27.5

10

Natural Science

  Learning



56

57

 5.5

 6.5

  Cognitive



48



 9.5

  Physiological


46

57

12

 6.5

  Biological



29



25.5

  Sensation and Perception
26

24

29.5

25.5

  Comparative/Animal

  Behavior



26

30

29.5

18.5

  Motivation



25

26

31

22

  Perception



16

25

40.5

23.5

Overview

  Introductory



97

96

 1

 1

  History and Systems

54

35

 7

13


(table continues)







Percent Listing

Rank






    1997
    1975

1997
    1975

Subdisciplinary Area
Advanced Special Topics

  Independent Study


44

31

14.5

17

  Special Topics


56

33

 5.5

14.5

  Seminar in Psychology

44

30

14.5

18.5 

  Research Participation

28

24

27.5

25.5   

Table 3
Doctoral Institutions' (N = 100) Most Frequently Listed 30 Courses


Year


97
75
69
61






%
%
%
%

Course Title
Introductory



97
98
92     100

Abnormal



97
89
87
94

Personality



92
91
28
80

Social




91
93
83
90

Cognitive



88
45

History and Systems


82
54

Learning



78     100
79
68

Special Topics


73
55

Statistics



72
70
75
74

Tests and Measurement    

68
79
81
84

Industrial/Organizational

67
61
43
62

Seminar 



65
50

Biologicala 



64

Developmental


63
64
35
44

Physiological



60
96
82
76

Language/Psycholinguisticsb

59
39

Research Methods


58
34

Experimental



57
50
73
84

Independent Study


55
34

Motivationb



53
61
40
38

Research Participation

47
46

66

Clinical



46
32
29
40

Adolescent



45
29
36
58

Sensation and Perception

45
52

Adult Development/Gerontology
45

Drugs and Behavior/Addictionb
45

Child




44
57
69
70

Field Experience


44
32

Human Sexuality


42
37

Psychology of Women

42

a Courses in the Top 30 for the first time are in bold print. 1969 and 1961 data are presented so

  trends can be easily seen. 

b Courses in the Top 30 for Doctoral Institutions not appearing in Table 1. 
Table 4
Comprehensive Universities and Colleges' (N = 100) Most Frequently Listed 30 Courses


Year


97a





%

Course Title
Introductory



97

Abnormal



95

Personality



94

Social




91

Learning



75

History and Systems


74

Tests and Measurement

73

Special Topics


64

Physiological



63

Statistics



59

Child




59

Experimental



59

Industrial/Organizational

57

Cognitive



56

Independent Study


55

Counseling



52

Seminar 



51

Research Methods


49

Adolescent



49

Adult Development/Gerontology
45

Human Growth/Development
44

Developmental


42

Field Experience


40

Human Sexuality


37

Psychology of Women

37

Research Participation

34

Sensation and Perception

34

Group Dynamicsb


34

Adjustment



31

Comparative/Animal Behavior
31

a Not previously studied, therefore, there are no historical data.

b Course in the Top 30 for Comprehensive Universities and Colleges not appearing in Table 1. 

  This course replaces Biological. 

Table 5
Baccalaureate Colleges' (N = 100) Most Frequently Listed 30 Courses


Year


97
75
69
61






%
%
%
%

Course Title
Introductory



95
94
96     100

Personality



92
70
70
42

Social




88
85
85
87

Abnormal



87
85
71
77

Learning



65
70
42
17

Special Topics


62
36

History and Systems


60
51

Tests and Measurement     

60
72
60
59

Seminar 



54
38

Physiological



52
68
43
13

Counseling



51
40
31
43

Experimental



51
49
58
51

Independent Study


51
53

Research Methods


48
26

Statistics



47
55
50
34

Cognitivea



44

Developmental


42
38
36
23

Child




41
58
71
68

Industrial/Organizational

37
25
11
21

Human Growth/Development
36

Field Experience


33
45

Adolescent



31
43
45
43

Adult Development/Gerontology
31

Research Participation

30
19

38

Educationalb 



27
43
40
66

Group Dynamicsb


27
28

Biological 



24

Sensation and Perception

23
21

Psychology of Women

22

Human Sexuality


21
17

a Courses in the Top 30 for the first time are in bold print. 1969 and 1961 data are presented so

  trends can be easily seen. 

b Courses in the Top 30 for Baccalaureate Colleges' not appearing in Table 1. 

Table 6
2-Year Colleges' (N = 100) Most Frequently Listed 30 Courses


Year


97
75
69
61






%
%
%
%

Course Title
Introductory



97
96
95
88

Abnormal



63
20
 5
 5

Human Growth/Development
55
32

Social




48
42
16
11

Child




45
62
41
37

Adjustment



42
52
27
18

Human Sexuality


27
16

Developmental


25
13
20
 3

Special Topics


24
 7

Adolescent



22
28
 5
 9

Adult Development/

  Gerontologya


22

Educationalb 



21
26
18
29

Industrial/Organizational

16
10
 5
 6

Personality



16
16
 9
 9

Comparative/Animal Behavior
15


Appliedb



15
28
14
26

Statistics



14
14
 4


Independent Study


13
 7

Research Methods


13  
 3

Psychology of Women

13
 9

Exceptional Childb


11
 7

Biological 



11

Death and Dyingb


 9

Physiological



 8
 6
 2
 8

Counseling



 8
10
 4

Group Dynamics


 8
10

Experimental



 7
19
 4

Behavior Modificationb

 7
 6

Seminar 



 5
 3

Health/Sportsb 

 
 5

a  Courses in the Top 30 for the first time are in bold print. 1969 and 1961 data are presented so

   trends can be easily seen. 

b  Courses in the Top 30 for 2-Year Colleges not appearing in Table 1.   

Table 7

Courses Listed by More Than 50% of Institutions In Any One Institutional Typea




  Doctoral   Comprehensive  Baccalaureate  2-Year 

  



Universities Universities   
 Colleges
  Colleges







   and Colleges 






%

  %



%

%

Course Title    
Introductory             97          97          

95        97     Abnormal                 97          95          

87        63 

Personality              92          94          

92   

Social                   91          91          

88  

Cognitive                88          56 

History and Systems      82          74          

60        

Learning                 78          75          

65

Special Topics           73          64          

62

Statistics               72          59  

Tests and Measurement  
68          73          

60  

Industrial/

Organizational           67          57 

Seminar                  65          51          

54

Biological               64

Developmental            63   

Physiological            60          63          

52 

Language/

 Psycholinguistics       59

Research Methods         58   

Experimental             57          59        

51

Independent Study       
55          55        

51  

Motivation

     53

Child                                59  

Counseling               

  52       
     51

Human Growth/Development             



    

55

a Data were gathered in 1997, n = 100 for each of the four institutional

  types. 

Table 8

Percentages of Less Frequently Listed Psychology Undergraduate Courses in  

Institutional Catalogues




All  
     Doctoral
   Comprehensive       Liberal         2-Year





  
  
  Universities      Universities        Arts          Colleges






   
    
    and Colleges      Colleges

Course Title
Motivation           

25

53

25

20

 1



Educational


24            
22

24

27

21



Clinical


24 

46

28

21

 2



Group Dynamics

23      

21            
34

27

 8



Drugs & Behavior/

 Addiction      


21

45

20

16

 1

Health/Sports 
19

30

29

11

 5



Language/

 Psycholinguistics      
19

59

 7

 8

 1



Behavior Modification
17 
    
26

24

12

 7



Exceptional Child

17          

13

23

19

11



Applied       


16 

23

15

11

15



Perception


16

39

18

 6





Gender/Sex Role 

 Differences    

12   

27

10

10

 1



Cross (Multi) Cultural   
11

20

11

10

 1



Marriage and Family   
10

11

14

 9

 4



Psychology and Law     
 9

24

 6

 5

 1



Death and Dying     
 
 8

  4

14

 6

 9



Environmental 

 8          

21 

 7

 2 

 2

Neurological    

 8           

21

 3

 6



 Religion  
 

 8

 9

12

 9

 2

  Readings  


 7 

18

 5

 3





Individual Differences 
 6    

12

 5

 3

 2



Community


 6  

16 

 3 

 6 





Consumer     

 
5           
 
   7

 6

 6





Personnel         

 5         

14 

 3 

 1 

 1

Advanced General

 5 

 5

 9

 4

 2

Advanced Experimental
 4

 5

 7

 5

 

 

Humanistic


 4 

 7

 3

 6





Forensic      

 
2

 3

 4

 2





Othera 


 
7  

 4

12

 8

 4



a Other courses offered include Applied Human Relations, Behavior Genetics, Behavioral Medicine,

  Behavioral Management, Careers in Psychology, Creativity, Ethics, Exceptional Person, Human

  Relations, Interpersonal Relations, Memory, Memory and Cognition, Methods in Behavioral Science,

  Personal Awareness, Psychology of Afro-Americans, Psychology of Men, Psychology of Minorities,

  Psychology Research and Writing, Self-Management, Stress Management. 
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Abstract

A review of 500 college catalogs for 4 institutional types found the modal undergraduate psychology program follows the traditional model. It is taught in the liberal arts tradition as recommended by the St. Mary's Conference, balancing natural and social science content. The major typically requires 34 credits including introductory, statistics, and a capstone course (either a senior seminar/colloquium or history); at least one content course; and limited laboratory experience. It does not necessarily require the "integrative" capstone course nor psychometric methods courses recommended by the St. Mary's Conference. Prerequisites for methodology and capstone courses are limited. 


The Structure of the Psychology Undergraduate Curriculum

Psychology has repeatedly studied its undergraduate curricular structure and focus over several decades (Brewer, 1997; McGovern, 1992). This work has looked at courses offered and required (Perlman & McCann, 1998, present recent data on courses offered), breadth (distributional models with courses chosen from broad topic areas), integration (knowledge synthesis), objectives (goals) for undergraduate education and how best to meet them (models). These extensive reports and articles provide the basis for understanding psychology's curricular history (Buxton et al., 1952, Cornell Conference Report; Cooney & Griffith, 1994; Kulik, 1973; McGovern, 1993, St. Mary's Conference, an American Psychological Association sponsored conference on undergraduate education in psychology with curriculum one of its major foci; McGovern, Furumoto, Halpern, Kimble, & McKeachie, 1991, Association of American Colleges Report; McKeachie & Milholland, 1961, Michigan Conference Report; Messer, Griggs, & Jackson, in press; Scheirer & Rogers, 1985). These studies describe the discipline's undergraduate educational goals, ideal curricula, and make recommendations and present data on program structure. 


A new look at the content and structure of the undergraduate curriculum in psychology is overdue. Available data are too old to provide valid information to assist psychology departments in planning or revising curricula, retrenchment, or addressing the increasing emphasis on outcome evaluation. Current information on how curricula are structured and presented (a) redefines the curricular norm and (b) provides guidance about the content and unique identity of specific major programs. Our data expand on Cooney and Griffith (1994) and complement Messer, Griggs, and Jackson (in press).


One important aspect of curricular structure in the sciences (Committee on Undergraduate Science Education, 1997, p. 33) not previously studied in psychology is the pattern of prerequisites for certain core courses. Do departments with a "structured model" curriculum (Brewer et al., 1993) require prerequisites, and are these requirements sequenced? Such prerequisites allow instructors to expect student background in the subject matter, and the sequence structures the major. 



Method

Sample 


We read 500 college catalogs using the Carnegie Foundation for the Advancement of Teaching taxonomy (Boyer, 1990): (a) Doctorate-Granting Institutions (Research Universities I & II, Doctoral Universities I & II; n = 236 nationally, sample = 133, 56%); (b) Master's (Comprehensive) Colleges and Universities (I & II; n = 529 nationally, sample = 133, 25%); (c) Baccalaureate Colleges (I & II; Liberal Arts; n = 637 nationally, sample = 134, 21%); and Associate of Arts Colleges (2-year institutions; n = 1,471 nationally, sample = 100, 7%). The Carnegie Foundation for the Advancement of Teaching (1994) provided the number of institutions nationally. This sample size approximately duplicates the past and current research of Scheirer and Rogers (1985, n = 400) and Messer, Griggs and Jackson (in press, n = 292) but was less than Kulik's (1973) sample of 1,120. We sought a sample large enough that data from each of four institutional types would generalize. To avoid possible interdisciplinary or other idiosyncracies, we sampled only those 4-year institutions with established psychology departments, not departments with other names such as "behavioral and/or social sciences" or "human development." Because 2-year colleges often do not have psychology departments, we included catalog data if they listed psychology courses. 

Variables Studied

Variables studied included (a) degree options, (b) number of psychology credits required for a major, (c) required core courses (number of credits, laboratory or not, and level--first year through senior), (d) required capstone course, (e) courses with laboratory work, (f) departments requiring or recommending courses for majors outside the psychology curriculum, (g) prerequisite courses for St. Mary's "core" courses (statistics, research design, psychometric methods, experimental, and capstone), (h) presence of a distributional model for the major (e.g., choose "n" courses from "x" number of subdiscipline areas; with number of options, titles, number of courses offered and required in each option, and (i) curricular models followed (traditional, hourglass, flexible, or thematic). We defined a course as a "capstone" experience only if the catalog course description mentioned an "integrative" or "capstone" experience.


The "traditional" or "structured" curriculum (Buxton et al., 1952; McGovern, 1993; McGovern et al., 1991; McKeachie & Milholland, 1961) is one in which students build ability and knowledge from a single semester introductory course, followed by core courses, elementary special-interest courses from across the discipline, and advanced and integrative courses (capstone experience). It also is called the "inverted pyramid" (McKeachie & Milholland, 1961) because introductory is the tip of the pyramid that forms the basis for statistics and other mid-level required core courses, with a wide array of courses taken the last two years. 


The "hourglass" curriculum (McKeachie & Milholland, 1961) starts (full year introductory course) and ends with a thorough survey, with specialization at the intermediate level lessening the need for a large number of required advanced courses. The "flexible curriculum" (McKeachie & Milholland, 1961) has no required common core or course prerequisites, and students, with faculty advising, design a major to meet their educational goals.


Lastly, a "thematic major" (McGovern et al., 1991) has sequences beginning with a survey course in the thematic sub-discipline area (e.g., developmental, biological, and health). These courses are typically followed by methods, survey, and specialized courses, some with laboratory, in the thematic knowledge base, a senior capstone course, and electives. 

Procedure 


 We studied the general BA and BS psychology major, excluding other major tracks. The data source was the continuously updated on-line college catalog collection "CollegeSource" (Career Guidance Foundation, 1997). Almost all catalogs were 1996-97. We sampled every 10th institution until data collection was complete. Using catalogs has two advantages: (a) return rate is 100% and (b) we did not rely on respondent's memory or interpretation. We combined similar course titles whenever they appeared to differ only semantically. We converted quarter (n = 38, 10%) and trimester (n = 11, 3%) calendar systems to semester equivalents (3-credit trimester or quarter course equals 2-credit semester course). All data exclude 2-year schools, unless otherwise specified.


Results

Type of Degree and Credits for the Bachelor's Degree Major

Psychology majors can choose a BA or BS degree (n = 184, 46%), can graduate with a BA (n = 178, 45%), but rarely only a BS (n = 38, 10%). The BA and BS usually differ only slightly (Messer, Griggs, & Jackson, in press; Perlman & McCann, 1993). The mean number of psychology credits required for a major is 33.5 (SD = 7.8, median = 33, mode = 30, range = 7 to 81). This requirement exceeds the 28 credits Kulik (1973) reported but is similar to the number of credits reported by Messer, Griggs, and Jackson (in press) for the General (34.1) or BS (36.5) option, and to the 9 to 12 courses reported by Scheirer and Rogers (1985).

Required Core

Table 1 presents required courses for majors, the number of departments requiring each, course level (i.e., first year, sophomore, junior, or senior), and laboratory courses. Average required credits for listed courses range between 3.1 and 3.5. The St. Mary's conference recommended core is frequently required in the typical psychology curricula. The courses in this core are introductory, methodology courses (statistics, research methods, psychometric methods), experimental, content, and integrative capstone. The St. Mary's Conference (Brewer et al., 1993) defined psychometric methods as a tests, measurement, and analysis of behavior course. 



It is difficult to compare department requirements for these courses with the data of Messer, Griggs, and Jackson (in press) who presented courses required by various degree options, but it appears they found greater requirements of statistics and methods than we did. Methodological differences in data collection may explain these discrepancies and seem to account for distinct findings on required integrative capstone experiences. We report 63% of departments requiring such courses whereas Messer (1997) and Messer, Griggs, and Jackson (in press) found that degree options require an average of .96 and .97 integrative experiences respectively. The Messer research defined integrative by course title (e.g., history and systems, internships, research projects, and senior seminars) whereas we considered a course integrative only if a catalog course description specifically described it as such. 


After the required courses of introductory, statistics, and a capstone, there is little agreement about what other courses should be required in an undergraduate major (the "core"). Research methods and experimental are often required, and popular required content areas include personality, abnormal, learning, physiological/biological, and developmental. Data about course levels reveal no surprises.


In addition, 305 departments required (n = 209, 52%) or recommended (n = 96, 24%) certain courses from other departments. We hypothesize that many more departments not listing such recommendations in their catalog entries make them through their written or electronic materials or via student advising. Scheirer and Rogers (1985) reported that 78% of 4-year schools recommended such courses.


Baccalaureate Colleges (82%) and Comprehensive Institutions (77%) were about equally likely to require an integrative capstone course or experience, but only 37 departments (28%) in Doctoral Institutions did so. Doctoral Institutions (65%) were more likely to require statistics than Comprehensive Schools (59%) or Baccalaureate Colleges (49%). Interestingly, Doctoral Schools (3%) were less likely to require the course tests and measurement (psychometric methods) than were Comprehensive Institutions or Baccalaureate Colleges (11% and 13%, respectively). 

Laboratory Work

Table 1 also displays laboratory opportunities as part of courses, whether required or elective. Laboratory courses average 3.1 to 3.6 credits. Departments in Doctoral Institutions were more likely to have laboratory offerings. A laboratory as part of statistics was more common in Doctoral Universities (n = 27) than in Comprehensive or Baccalaureate Schools (n = 14 and 8, respectively). Laboratories were most frequently found as part of methodology and statistics (statistics, research methods, experimental) or in experimental content areas (learning, physiological/biological, sensation and perception). A note of caution: Some catalog entries were unclear, making it hard to identify all courses with laboratory experience; these data may underestimate the laboratory work available.


Cooney and Griffith (1994) reported that 72% of 4-year schools required an experience with labs or structured research, up substantially from Kulik's (1973) finding of 25%. We found that laboratory experiences were not integral to most required core courses for the major (as did Messer, Griggs, & Jackson, in press) and were limited primarily to experimental, supporting Kulik's (1973) finding. Even elective courses offering labs were limited in number. Laboratory experiences, required or not, were offered from the sophomore to senior levels. 

Capstone Courses

Integrative capstone courses were required by 250 (63%) departments. Of those, 14 departments in Baccalaureate Colleges (15%) allowed students to choose among various options whereas 21 Comprehensive Schools (25%) and 6 Doctoral Institutions (19%) did so. The most frequently required capstone courses were a senior seminar/colloquium (n, = 80, 32% of 250); a combination, typically of history (and systems) with another requirement such as senior status (n = 57, 23%); history (and systems, n = 40, 16%); or some type of applied internship, practicum or field experience (n = 33, 13%). Less frequently required capstone experiences were a senior research seminar/project (n = 13, 5%), content courses (e.g., personality, clinical, abnormal, experimental, human psychological development, n = 7, 3%), comprehensive exams (n = 6, 2%), or other (n = 14, 6%, e.g., any upper level course, independent study, interdisciplinary workshop, GRE exam, senior integrative paper). 

Prerequisites

We identified prerequisites for each of the five courses recommended as part of a core in undergraduate psychology (Brewer et al., 1993, See Table 2). We conclude that almost all departments offering statistics, research (experimental) methods, tests and measurement (psychometric methods), and experimental required prerequisites. A combination of introductory plus statistics is the most common prerequisite for research methods, tests and measurement, and experimental. We did not tally prerequisites for other required courses in subdiscipline areas (e.g., personality, abnormal, learning, and social). 

Distributional Model

One way to structure and ensure curricular breadth is to require psychology majors to take courses from different content areas (see Table 3). One hundred sixty-two departments (41%) require courses from subdisciplinary groups. Typically (72%) a department had 2 or 3 such groupings, generally broad in scope, with numerous courses from which students select a few. In addition to the groupings in this table, departments listed 68 other options in virtually every permutation and combination imaginable.

Curricular Models

The inverted pyramid, the traditional (structured) model with a final broad overview, was the most popular structure (n = 192, 48%). An inverted pyramid without the integrative capstone was offered by an additional 161 departments (40%), 37 (9%) offered an hourglass, and 10 (3%) offered a flexible curriculum. Seven departments (2%) offered thematic majors. Some departments (n = 30) allowed students more flexibility within the inverted pyramid (with or without a capstone course). Institutional differences appeared with only 30 (16%) Doctoral Institutions offering an inverted pyramid with integrative capstone, whereas 93 (23%) Doctoral Institutions have all of its elements except an integrative capstone course. 

Associate of Arts Colleges

A psychology emphasis was offered at 40 of the 100 2-year schools in our sample, requiring an average of 13 credits (SD = 6.2, median = 13, range = 3 to 30). Laboratory courses were offered by 21 schools (experimental = 6, research methods = 4, statistics = 3, other = 8) with 62% of these (n = 13) at the sophomore level, for an average of 3.4 credits (SD = .97). The laboratory experience at a 2-year school may be missed by many students; only 7 require it for a psychology emphasis. Introductory (74%, n = 31) was typically the prerequisite for advanced courses (e.g., statistics, experimental, research methods).


Discussion


The traditional model predominates in the current psychology major, structured with a beginning and middle, but not always an end. An integrative capstone experience is not yet standard, especially at Doctoral Institutions. After examining the required core, we conclude that the scientist (methodology, statistics, experimental) and humanist (personality, abnormal, developmental) curricular dimensions remain in balance. Traditionalism also is seen in the remarkably homogenous course credits, almost all courses are 3 or 4 credits, including those with laboratories. But an undergraduate education in psychology is best characterized as diversity within a traditional structure. There is great variation from department to department. The imagination, nuances, subtleties, and idiosyncracies in many departments' curricula--and abbreviated in this article--must be read to be appreciated. 


"The fundamental goal of education in psychology, from which all the others follow, is to teach students to think as scientists about behavior" (Brewer et al., 1993, p. 168). Although prescription of courses is present to a degree, one constant is a relative lack of required or elective laboratory experience for the undergraduate major. We estimate that psychology majors take an average of only two courses with laboratories. Many departments may have fiscal or staffing problems in setting up and maintaining laboratories. In addition, some faculty members argue that (a) mindless laboratory work is not good education, and (b) students can learn to think as scientists in non-laboratory settings. Nonetheless, those psychologists interested in their discipline's models of undergraduate education may ask whether the highest-rated faculty expectation for students, learning the scientific principles of behavior (McGovern & Hawks, 1986), takes place often enough by "doing" in the laboratory. 


Distributional models reflect departments' efforts to require breadth. The most common model of the 162 departments with distributional models (n = 102 departments, 63%) found the course groups untitled with, on average, 1.6 courses required from a group of 11. Such distributional groups do little to structure or focus curricula. More specific subdisciplinary groups (e.g., Biological, Social, Cognitive, Abnormal/Personality) requiring a choice of 1 or 2 courses from about 5 better meets the goal of breadth because students must take courses in a variety of subdisciplinary areas. 


The curriculum often approximates the St. Mary's Conference recommendations (Brewer et al., 1993). But departments often fail to require either psychometric methods (tests, measurement, and behavioral assessment) or an integrative capstone course. Daniel, Dunham, and Morris (1965) reported many departments were not meeting curricular conference recommendations for a senior integrative course, and this problem remains current. Laboratories are not as evident as one would expect, and a senior capstone experience is relatively rare in Doctoral Institutions. We suspect there is room for improvement in methodological competence (psychometric methods) and laboratory work, one component of the principles of a quality undergraduate psychology program (McGovern & Reich, 1996). 

 
Prerequisites are common for the methodological core courses recommended by the St. Mary's Conference. But do courses, which theoretically build on one another, actually do so? Our experiences and discussions with colleagues lead us to suspect that psychology can do better in systematically and sequentially increasing the complexity and nature of its core material for students. The limited prerequisites for experimental (30% of departments require introductory, 7% statistics, 8% design) are one example, and the fact that 30% of integrative capstone courses require no prerequisites is another. 


Future research could study what courses outside psychology are recommended for majors; data on academic minors recommended for psychology majors may be a starting point (Stache, Perlman, McCann & McFadden, 1994). A second area of future research is the types of experiences majors have in laboratory courses and the nature of their laboratory work. Unfortunately we did not learn to what extent departments combine statistics and methodology into one course; this combination could be a curricular trend and data on the question would be useful. A fourth need is to learn how senior or capstone courses actually integrate the undergraduate major experience.


We offer a brief caveat. We gently urge our colleagues to read their institutional catalog entries from a student's perspective. Many entries would benefit from greater clarity, detail, and explanation. It would be especially helpful to (a) find more specificity of subdiscipline distributional titles and (b) clearly identify laboratory and capstone (integrative) courses by title or course description.


We conclude that the Cornell report's emphasis on teaching psychology as a scientific discipline in the liberal arts tradition remains current (Buxton et al., 1952). The required core as recommended by the St. Mary's report (Brewer et al., 1993) as implemented by departments seems to cover "both natural science and social science aspects of psychology" (p. 439).
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Table 1
Courses Required for an Undergraduate Major and Laboratory Offerings Availablea 

Course
 
N   (%) 
Levelb (%) 
Laboratory Experiences









N   (%)c

Introductory  

372 (93)
F    (86) 

21  (5)

Capstoned

250 (63)
SR   (80)

 2  (1)

Statistics     

231 (58)
S    (51)


49 (12)





     
FS,SJ (18)

Research Methods
161 (40)  
S,J  (80) 

69 (17)

Experimental

150 (38) 
S,J  (85)

92 (23)

Personality

 99 (25)
J,SR (58)



Abnormal

 87 (22)

J,SR (80)

 3  (1)

Learninge

 86 (22)
S    (30)


57 (14)






J,SR (57)

Physiological

  or Biologicalf
 
84 (21)

J,SR (51)

66 (17)              

Developmentalg
 75 (19)

S,J  (75)


15  (4)

Social


 69 (17)

S,J  (72)


27  (7)

History (and 

  Systems)h   

 64 (16)

J,SR (93)

Psychometric 

  Methodsi    

 37  (9)

J    (43)


17 (4)

Cognitive 

 35  (9)

S,J  (77)


33  (8)


(table continues)
Course
 
  N  (%) 
Levela (%)
Laboratory Experiences 









N   (%)c


Counselingj

 33  (8)

J,SR (89)

 4  (1)

Childk


 32  (8)
F,S  (55)

 4  (1)


Experimental Design
 27  (7)

S,J  (67)


10  (3)

Sensation and 

  Perception

 16  (4)

J,SR (94)

55 (14)

a The first column (N, %) lists required courses. The laboratory course column

  (N, %) lists number of courses, required or not, with a laboratory experience

  for students.

b F = Freshman, S = Sophomore, J = Junior, SR = Senior, FS = First or

  Second Year, SJ = Second or Third Year. Not all catalogs list course level.

  N may vary from number of departments requiring the course, % computed

  for number of departments listing course level.

c 400 departments.

d At 20% (n = 41) of departments with a required capstone, students can

  choose among courses.

e Learning, Learning and Memory, Learning and Motivation.

f Physiological, Biological, Neuropsychology, Neuroscience.

g Life span or human growth course.

h Not a capstone experience.

i Tests, measurement, and analysis of behavior.

j Counseling, Counseling and Clinical, Therapy.

k Infant and Child, Child, Child and Adolescent. 

Table 2

Prerequisites for Select Core Coursesabc






Course




Statistics  Design    Psychometric Methods  Experimental   Capstoned
Prerequisite




  N (%)           N (%)         
 N  (%)            

   N[%)       
 N (%)

Yes


176 (75)     191 (92)      
226 (96)         

  232 (100)     162 (70)

Introductory
 
160 (68)      69 (33)           66 (28)            

   68 (30)          18  (8)   

Statistics


         27 (13)        
  19  (8)             

    17  (7)

Design

  
     1 
           2  (1) 
   11  (5)            

   18  (8)       

Psychometric Methods
                            


           


1

Experimental

   1
          3  (1)
     3  (1)     

           

1

Class Rank




      3  (1)                

     1                       63 (27)

Combinatione            
11 (5)           81 (39)     
 117 (50)
        
121 (52)             70 (30)  


Unspecified

  3
        9
      
     7                    

     7
               9

a In a subsample of 100 of each type of institution (Perlman & McCann, 1998), Statistics 

  was offered by 59% of the departments, Design (52%), Tests and Measurement (59%),

  and Experimental (56%). Percentages are the ratio of number of departments having a

  prerequisite to expected number (of 400) offering the course.

b Psychometric Methods contains tests, measurement, and analysis of behavior. Design is 

  (Experimental) Design.

Table 4

Type of Institutiona and Degree Types Offered For Psychology Majors


Baccalaureate  Comprehensive
Doctoral






n


n

   n          Total %
Degree Type
BA


65


61

   52

  45

BS


 8


15

    8

   8

Both


61


57

   66

  46

a 134 Baccalaureate Colleges, 133 Comprehensive Universities and

  133 Doctoral Universities.

Table 5

Type of Institutiona and Number of Credits for a Psychology Major


Baccalaureate   Comprehensive
  Doctoral





n


 n


n        Total %
# Credits
Under 25

23


 8


17

  12

25-30

29


33


43

  26

31-36

43


52


47

  36

37+


39


40


26

  26

a 134 Baccalaureate Colleges, 133 Comprehensive Universities and

  133 Doctoral Universities.

Table 6
Courses Outside of Psychology Required and Recommended for Psychology Majors by Institutional Typea


Baccalaureate
Comprehensive
Doctoral






n


n

 n

Total %
Require 

Courses

67


67

75

  52

Recommend 
33


28

35

  24

Courses
a 134 Baccalaureate Colleges, 133 Comprehensive Universities and

  133 Doctoral Universities.

Table 7

Calendar System and Type of Institutiona


Baccalaureate
Comprehensive
  Doctoral





n


n

  
n

Total %
System
Not Specified
6


2


2

   3

Semester
   115

   117

   109

  85

Quarters

7

    12

    19

  10

Tri-Mester
6


2


3

   3

a 134 Baccalaureate Colleges, 133 Comprehensive Universities and

  133 Doctoral Universities.

Table 8

Major Core Requirements by Institutional Typea




Baccalaureate
Comprehensive
Doctoral







 n


 n

    n   Total %
Course Required
Introductory


125


122

   125
  93

Statistics


 65


 79

    87
  58

Research Methods

 56


 54

    51
  40

Experimental Design

 10


  9


8
   7

Experimental


 52


 57

    41
  38

Tests and Measurementb
 18


 15


4
   9

Capstonec



110


103

    37
  52


a 134 Baccalaureate Colleges, 133 Comprehensive Universities and

  133 Doctoral Universities.

b A Psychometric Methods course.

c Courses are placed in the capstone category only when the

  catalog course description mentions an integrative or capstone
  experience.

Table 9

Courses With Laboratory Experiences by Institutional Typea



Baccalaureate  Comprehensive   Doctoral 











 




n


n


n
% of 400 









       
 Schools
Course
Experimental
    
29
    

33
      
30
 
23


Research Methods   
22        
20         
27   
17  

Biological

10


21

 
35

17

Learning


18


13


26

14

Sensation and
  Perception

13


 9


33

14

Statistics

 8
    

14
      
27
 
12

Cognitive


10


 3


20

 8

Social

  
 5


 6


16         7

Introductory

 9


 3


 9
  
 5

Tests and


  Measurementb  
 3


 8


 6

 4

Experimental 

  Design

      4


 4


 2
  
 3

Developmental

 4


 1


10

 3

Research

  Methods


 1


 2


 2
  
 2

Abnormal

    
 2              


 1         1

Capstone


 1


 1


  

 1

Counseling      
 2


 1


 1

 1

Child








 4

 1
History (and Systems)
Personality
Physiologicalc 

Memory & Cognition
 2


 4


 1

 2

Motivation &
  Emotion


 1


 2


 1

 1

Personality
  Assessment

 3





 2

 1

Clinical/Social
  Research

 4





 2

 2

Industrial/
  Organizational
 1





 3

 1

Development
  Education

 1

Human Factors

 1

Research Design
  and Analysis

 1

Advanced Experimental


1

Advanced Research Methods

1

Comparative




2




 1

Contemporary Problems


1

Environmental




1


(table continues)

Table 9  Continued

Courses With Laboratory Experiences by Institutional Type



Baccalaureate   Comprehensive   Doctoral     











 





n

  n


n      % of 400 









   
  Schools
Course
Intro to Computers,
  Computers in Psychology

  2


   

1

Adult and Aging






 1

Behavior and Alcohol Labs




 1

Behavior Analysis






 1

Behavioral Medicine






 1

Human Performance






 1

Interviewing







 1




Mammalian Systems






 1

News Psychology






 1

Vocational







 1

a 134 Baccalaureate Colleges, 133 Comprehensive Universities and

  133 Doctoral Universities.

b A Psychometric Methods course.

c Labs included with Biological.

Table 10

Level of Required Core Courses by Institutional Typea



Baccalaureate
Comprehensive
Doctoral
  




  n


  n

  n
   Total %
Course
Introductory



  (n = 355)

    F

      103

      106

 109

90

    S


   2


   2

   3

 2

    F,S


  12


   8

  10

 8

Statistics
  (n = 204)


    F


4


   2

   3

 4

    S

    32

       40

  46
     58

    F,S


7


   6

   7

10

    S,J


7


   9

   6

11

    J,SR


4

       10

  21 
17

Research Methods
  (n = 141)

    S


18


  17

  20

39

    J


13


  10

  20

30

    S,J


10


  14

   6

21

    J,SR


 3


   6



 6

    F,S


 2


   1

   1

 3

Experimental Design
  (n = 24)

    F







   1

 4

    S


 3


   2

   4

38

    J


 1


   3

   1

21


    S,J


 1


   2

   1

17

    J,SR


 3


   1

   1

21


Experimental
  (n = 136)

    F





   2



 1

    S


 9


  13

   9

23

    F,S


 1




   1

 1

    J


18


  24

  13

40

    S,J


15


   4

  13

24

    J,SR


 6


   7

   1

10



(table continues)
Table 10  Continued
Level of Required Core Courses by Institutional Typea



Baccalaureate
Comprehensive
Doctoral
 




n


n

   n
   Total %
Course
Tests and Measurementb
  (n = 29)

    S


2


4



21

    J


9


6

   1

55

    SR


4




   2

21

    F,S







   1

 3

Capstonec
  (n = 250)

    SR

   97

    93
       35

90

    J,SR

   11

     6

   1       6

    S,J
    
    2

     4

   1

 4

a F = Freshman, S = Sophomore, J = Junior, SR = Senior. 

b A Psychometric Methods course.

c Courses are placed in the capstone category only when the

  catalog course description mentions an integrative or capstone
  experience.

Table 11
Required Capstonea Courses by Institutional Typeb
 


Baccalaureate
Comprehensive
Doctoral
  




n


n

   n


%
Course
None Required

24


30
       96


38c
Senior Seminar/

Colloquium    

31


27

  10           27d                        

Combination

26


23

   8


23

Historical

11


20

   9


16

Internship/Field 

Experience/
Practicum (and 
15


15

   3


13

Seminar) 

Research Project, 

Seminar     

 8
 

 1

   4


 5

Senior Colloquium/

Seminar      

 5
 

 5           2 

 5              

Content Courses
 2


 4

   1


 3

Comprehensive


Exam



 4


 2




 2

Other


 8


 6

 


 6

a Courses are placed in the capstone category only when the

  catalog course description mentions an integrative or capstone
  experience.

b 134 Baccalaureate Colleges, 133 Comprehensive Universities and

  133 Doctoral Universities.

c Based on 400 institutions.

d Percentages for Capstone Alternatives are based on the number

  of institutions requiring a capstone, n = 250.

Table 12

Laboratory Courses by Institutional Typea
 


Baccalaureate
Comprehensive
Doctoral
 





n


n

   n
 
Total %
Course
Biological/
Physiological

17


17

  32

  17

Experimental

5


10

  17

   8

(not required 

core)
Learning


18


20

  26

  14

Sensation/

Perception

13


9

  33

  14

Statistics




2

   4

   2 

(not required 

core)
Other


27

    26

  57

  28

a 134 Baccalaureate Colleges, 133 Comprehensive Universities and

  133 Doctoral Universities.

Table 13
Prerequisites (n = 177 departments) for Statistics by Institutional Type
 


Baccalaureate
Comprehensive
Doctoral
 




 n


n

   n

 %
Course
Introductory

39


54

  67

 91

Other (Class

 1


 2

   2

  3

Rank, Experimental
Exp Design)
Combinationa

 5


 4

   2

  6

Science of
Psychology






   1

a Any two of the above serve as prerequisites.

Table 14
Prerequisites (n = 203 departments) for Experimental Design by Institutional Type
 


Baccalaureate
Comprehensive
Doctoral
 







n


n

   n


%
Course
Introductory

22


20

  27


34

Statistics

 8


12

   7


13

Other (e.g.,Class
 5


 7

   2


 7

Rank, Experimental)  

Combinationa

28


22

  31


40

Any Psychology
Course


 1

Biological






   2


 1

Cognitive


 1

Educational






   1

Freshmen Elective
 1

Instructor's Consent




   1

Learning


 1

Life Development
 1

Natural Science
 1

Science of Psych
 1




   1


 1

a Any two of the above serve as prerequisites, usually

  Introductory and Statistics.

Table 15
Prerequisites (n = 244 departments) for Tests and Measurementa by Institutional Type
 


Baccalaureate
Comprehensive
Doctoral




n


 n

   n


%
Course
Introductory

27


24

  15


27

Statistics

 3


 7

   9


 8

Other (e.g.,Class
 8


 8

   8


10

Rank, Experimental  

Exp. Design)
Combinationb

36


36

  45


48

Abnormal





 3




 1

Advanced Statistics/
Research Methods



 1

   1


 1

Biological

 2




   1


 1

Clinical







   1

Computers


 1

Learning





 1

Life Development





   1

Personality

 2


 1

   1


 2

Social







   1

a A Psychometric Methods Course.

b Any two of the above serve as prerequisites, usually

  Introductory and Statistics.

Table 16
Prerequisites (n = 241 departments) for Experimental by Institutional Type
 


Baccalaureate
Comprehensive
Doctoral
   




n


n

   n

   %
Course
Introductory

20


27

   21
   28

Statistics

 2


10

    5
    7


Experimental Design  4


 9

    5
    7

Other 


 3


 3

    2
    3
Combinationa

40


40

   41
   50

Advanced Statistics/

Research Methods
 2
Cognitive


 1
Computers


 1
Instructor's Consent


 

   1

Learning





 1

Math






 1

Physiological




 1

Social







   1

a Any two of the above serve as prerequisites, usually

  Introductory and Statistics.

Table 17
Prerequisites (n = 184 departments) for Capstonea by Institutional Type
 


Baccalaureate
Comprehensive
Doctoral
    




n


n

   n

   %
Course
Introductory

 5


12

   1

   10

Class Rank

26


31

   6

   34

Experimental,

  Advanced Stat 
 5


 5

   2

    7
Combinationb

30


32

   8

   38

Abnormal


 1


 1



    1
Biological

 1

Counseling

 2






    1

Foundations of
  Internship

 1

History


 1

Instructor's Consent 1



Laboratory at Junior

  Level and Other 

  Credits


 1
Learning


 4


 1



    3

Memory & Cognition





   1

Natural Science
 1

Personality

 1

Physiological




 2



    1

Senior Seminar/

  Project


 1


 1



    1

a Courses are placed in the capstone category only when the

  catalog course description mentions an integrative or capstone
  experience.

b Any two of the above serve as prerequisites, usually

  Introductory and Class Rank.

Table 18
Titles of Distributional Course Groups for the Major for All Institutional Types


  

# of Depts.
Courses in Group     Courses 

  



 

 To Choose From      Required




  

           M         

M 
Group Title
Addiction/Counseling
1

  
13

    

13

Adjustment


1

      7



 2

Applied Experimental
1

      6



 1

Applied Research

1

      3



 1

Assessment


1

      2



 1

Athletic Training

1




       
10

Basic Processes

1

      7



 1

Basic Psychology

2

      7



 4

Behavior Analysis

1

     14



 1

Biotropic



1

      4



 1

Complex Human Behavior
1

      5



 1

Counseling


1

      4



 4

Criminal Justice

2

     12



 7

Cultural Diversity

2






 1

Developmental Education
1

     11



 1

Early Childhood 

  Education


1

     12



 3


Educational


2

      7



 6

Elementary Education
1

     12



 3

Experience Core

1

      2



 1

Experimental Theoretical
1

      8



 2

Forensic



1

      4



 2

Foundations


1

      6



 1

Fundamental Processes
1

      4



 1

General



2

      7



 1

Graduate School 

  Preparation


1

      8



 5

History/Systems

2

      7



 2

Human Factors


1

      4



 4

Human Services


1

      6



 2

Individual


1

      6



 3

Individual Differences
1

      3



 1

Individual Situation 

  and Psychology of 
  Health



1

      5



 2

Industrial


2

      8



 3

Integrated (Theory)

2

     11



 2


(table continues)

Table 18 Continued
Titles of Distributional Course Groups for the Major for All Institutional Types


   

# of Depts.
Courses in Group     Courses 

  



 

To Choose From
      Required




  

           M



 M
Group Title
Laboratory Courses

3

      6



 2

Learning



2

      3



 1

Learning/Historical

1

      3



 1

Learning/Physiological
1

      3



 1

Life Oriented


1

     24

       
15

Major



4

     17

       
11

Marriage and Family

1

      8



 5

Natural Science

6

      5



 2

Normal/Abnormal

1

      3



 1

Perception/Cognition
1

      7



 6

Phenomenological

1

      7



 1

Professional


1

     24

       
14

Psychology as Empirical 
  Science



1

      7



 2

Public Opinion


1

      5



 1

Quantitative/
  Psychometrics

2

      5



 1

Research



1

      4




Research/Internship

1

      4



 1

Research Methods/Design
5

      4



 2

Seminars


     1

     23



 2

Social Clinical

1

      5



 1

Social Science


5

      5



 2

Sociocultural


1

      6



 2

Sociotropic


1

      3



 1

Specialized Inquiries
1

     18



 2

Standard Major


1

     20

       
13

Survey Courses


2

      7



 3

Theory



2

      7



 1
Theoretical/
  Philosophical

1

      5



 2    

Table 19

Required Courses By Institutional Type





Baccalaureate
   

Comprehensive

Doctoral
   




  (N = 134)


  (N = 133)
     (N = 133)




      n (%)    Levela % 

n (%)b  
Level %

 n (%)    Level %
Course
Abnormal

 
37 (28)    J,SR(74)   
40 (30)   J,SR(79)  
10  (8)   J,SR(70)

Advanced
  Introductory

 8  (6)    F,S (86)  
12  (9)   F,S(100)   
 6  (5)   F,S(100)

Advanced Research    8  (6)    S,J (71)    
 6  (4)   S,J (67)    
 6  (5)   S,J(100)

  Methods

Advanced Research    2  (1)
 SR (100)       4 (3) 
J,SR(100)    
 1  (1)   SR (100) 

  Seminar       
 

Advanced Statistics
 2  (1)    J  (100)       6  (4)   S,J (83)    
 4  (3)   S,J(100)   Biologicalc     
 8  (6)    J,SR(75)  
16 (12)   J,SR(25)    
 9  (7)   J,SR(29)

Capstoned 
    
    110 (82)    SR 
(82)     103 (77)   SR  (81)

37 (28)   SR  (75) 

Childe


20 (15)
 F,S (53)   
10  (8)   F,S (63)    
 2  (2)   F,S (50)

Cognitive

 
10 (7)     S,J (78)  
13 (10)   S,J (92)   
12  (9)   S,J (56)

Experimental     
52 (39)    S,J (81)   
57 (43)   S,J (88)   
41 (30)   S,J (85)

Experimental Design
10  (7)    S,J (50)   
 9  (7)   S,J (78)    
 8  (6)   S,J (75)  

History and 

26 (19)    J,SR(82)  
29 (22)   J,SR(85)   
 9  (7)   J,SR(100)

  Systemsf

 


Human Growth/

32 (24)    S,J (83)   
30 (33)   S,J (77)  
13 (10)   S,J (45)

  Development
 
 

Introductory
    125 (93)    F 
(86)     122 (92)   F   (87)      125 (94)
F   (87)

Learningg

  
33 (25)    J,SR(61)   
38 (29)   J,SR(47)  
15 (11)   J,SR(75)

Personality
  
40 (30)    J,SR(57)   
37 (28)   J,SR(51)   
12  (9)   J,SR(73)

Physiological   
13 (10)    J,SR(67)  
23 (17)   J,SR(48)  
16 (12)   J,SR(57)  

Psychology as 

 2  (1)    F  (100)   
 1 (1)    J  (100)   
 2  (2)   F,S(100)     Social Science 
 

Psychometric  
 
18 (13)    J   (50)  
15 (11)   J   (40)  
 4  (3)   J   (25)

  Methodsh  



(table continues
Table 19 Continued

Required Courses By Institutional Type





Baccalaureate
   

Comprehensive


Doctoral
   



     n (%)    Levela % 

 n (%)b  
Level %

n (%)    Level %
Course
Research Methods   56 (42)    S,J (73)   
54 (41)   S,J (76)   
51 (38)   S,J (90)
Research

    2  (1)
J,SR(100)    
 2  (2)    SR (100)   
 1  (1)   SR (100)

  Project


 

Sensation/
    7  (5)     J,SR(96)    
 2  (2)    S,J(100)   
 8  (6)   J,SR(91)

  Perception

 

Social

   28 (21)     S,J (76)   
24 (18)    S,J (82)  
17 (13)   S,J (53)

Statistics        65 (49) 
S,J (89)   
79 (59)    S,J (73)    
87 (65)   S,J (82)

Testing

    3  (2)     J,SR(100)
 
 1  (1)  
 J  (100)       1  (1)   J,SR(100)

Adult
  Development/     4  (3)     S,J(100)    
 4  (3)   J    (75)

  Aging
Advanced 

    3  (2)     S,J (67)        8  (6)   S,J  (75)

  Experimental 

Applied  

    4  (3)     F  (100)   
 1  (1)   F,S (100)     

Bases of Mind and  1  (1)   



 1  (1)   J

  Behavior    



Computers in

  Psychology       2  (1)     S  (100)  
 3  (2)   S,J (100) 



Counselingi
   19 (14)     J,SR(100) 
14 (11)   J,SR (73)

Educational
    1  (1)     J


 1  (1)   SR

Effective Behavior 1  (1)     F,S


 1  (1)   S

Ethics      
    1  (1)   
S


 3  (2)
J,SR(100)

Independent Study  1  (1)     S


 1  (1)    

Motivation
    2  (1)     J,SR(100)    
 2  (2)   F,S (100)

Personal 

    5  (4)     F,S (80)

 3  (2)  
S   (100)

  Adjustment/Growth


 


(table continues
Table 19 Continued

Required Courses By Institutional Type





Baccalaureate
   

Comprehensive


Doctoral
   



       n (%)    Levela % 
n (%)b  
Level %

 n (%)    Level %
Course
Psychology and
    1  (1)
J


 2  (2)
S,J (100)

  Christianity 

 

Sexuality     
    1  (1)     S,J       
 1  (1)     

Writing     
    1  (1)
F


 1  (1) 
J,SR

Interpersonal      1 (1)      F







 1 (1)
J

Careers in Psychology




1 (1)     F


 3 (2)    F,S (100)

Contemporary Issues/Topics



3 (2)  
S,J (100%)
 2 (1)
S,J (100)

Freshmen Seminar





1 (1)   
F


 1 (1)
F

Junior Seminar






1 (1)     J


 1 (1)
J

Psychology as Natural Science



1 (1)
S


 1 (1)
F,S

a F = Freshman, S = Sophomore, J = Junior, SR = Senior.

b % computed on number of departments requiring the course.

c Biological, Neuropsychology, Neuroscience.

d At 20% (n = 41) of the departments with a required capstone, students can choose between

  courses.

e Infant and Child, Child, Child and Adolescent. 

f Not a capstone experience.

g Learning, Learning and Memory, Learning and Motivation.

h Tests, measurement, and analysis of behavior.

i Counseling, Counseling and Clinical, Therapy.

Table 20
Courses Required Only By Baccalaureate Colleges



  



n
  
  
Levela %
Course
Advanced Testing      


1      

SR

Animal Behavior   



1     

J

Any Lab   




1        

J,SR

Assessment and Referral
   

1   

Behavior Analysis   


1   


J,SR

Behavior Disorders



1       

J

Behavior Management



1      

J

Behavior Modification  


2           
S,J  (100)

Colloquium 




2     

S 
(100)

Crisis Situations  



1   


SR

Cross Cultural    



1    

S,J

Development, Learning, & Memory
1    

Exploration of Psychology

1        

S

Exploring Psychology

 
2     

F 
(100)

Groups





1      

S,JR

Guidance





1        

J,SR

Helping Relationships


1  


J

Human Services




2     

F,S  (100)

Individual Differences


1   


J

Marriage and Family



2
     
S,J  (100)

Methodology of Life Span 

  Development




1      

F

Methods of Inquiry        

1    

S

Motivation and Emotion


1    
     SR

Psychology of African Americans  
1     

S

Psychology of Women



2         
J,SR (100)

Psychological Perspectives

  on Reality




1 

Religion    




1 


S

Research Labs         


1     

SR

Science of Psychology


1      

F

Scientific and Philosophical 

1  

Seminar in Humanity    


1     

JR

Teaching/Learning



1        

S,J

Testing Practicum
    


1    

J

a F = Freshman, S = Sophomore, J = Junior, SR = Senior.

Table 21
Courses Required Only By Comprehensive Universities



  



n
  
  
Levela %
Course
Assessment




4   


J,SR (75%)

Behavior Change



1     

F

Chemical Dependency and Addiction
1      

S

Critical Thinking



1     

S

Death and Dying



1     

SR

Health and Environment


1    

Human Social Behavior


1      

F,S

Introductory and Methods


1      

S,J

Lab Experiments



1      

S

Methods of Inquiry



1


S

Model Methods Projects


1     

S

Nature of Persons



1     

J

Professional Psychology


2   


F,S  (100)

Psychodynamics




1     

F

Religion and Ethics



1     

SR

Report Writing




1       

J

Research Intern



1     

J

a F = Freshman, S = Sophomore, J = Junior, SR = Senior.

Table 22
Courses Required Only By Doctoral Universities



  



n
  
    Levela %
Course
Advanced Lab




1


F

Advanced Statistics and Methods
3


S,J (67%)

Behavioral Models



1


SR

Drugs and Behavior



1


S,J

Exceptional Child



1


S,J

Experimental Cognitive Processes
1


SR

Experimental Social Processes

1


SR

Field Research Methods


1


S

Industrial




1
 

J

Introduction to Applied Research
1


S

Introductory Applications

1


F

Memory





1


SR

Orientation to Psychology 

1


F

Outreach





1


S

Psychoanalysis




1


J

Scientific Inquiries in Psychology
  (Research Processes)


1


J, SR 

Thinking and Verbal Learning

1


SR

a F = Freshman, S = Sophomore, J = Junior, SR = Senior. 


(table continues)

c Core courses recommended at the St. Mary's Conference (McGovern, 1993).

d Percentages based on exact count of 230 departments offering a Capstone experience.

e Two of the above. For Design, Tests and Measurement, and Experimental the combination

  is almost always Introductory and Statistics. For the Capstone course the combination is

  almost always Introductory and Class Rank.  


The Structure of the   30

Table 3

Distributional Groups of Courses for the Major
Group Title

Number of Depts.
Courses in Group  
Required 

  


  
  To Choose From
 Courses





  

   M 
(SD)    
M   (SD)

Group (Untitled)a 

102 

   11   (1.9)
  1.6 (.69)

Socialb


 
  35

   5.5  (.7)
  1.4  (.5)

Abnormal/Personalty/

  Clinical/Applied

 32

    5.9  (2.7)
  1.7 (1.3)

Biological, 

  Physiological,

 30

    5.5 (3.2)
  1.6 (1.2)

  Neuroscience

Cognitive


 20

    5.2  (2.7)
  1.4 (.58)

Developmental

 15

    5.1  (2.8)
  2.1 (1.5)

BA



 13

   14.2 (13.6)
8.6 (3.7)

Experimental


  9

    5.3  (1.9)
  1.2 (.67)

BS



  7

   14.3  (9.6)
  9.7 (4.2)

a 8 (8%) have one group, 73 (72%) have 2 or 3 groups, 21 (21%) have 4 or more groups. 

b Social, Social-Developmental, Social-Personality. 




